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ABSTRACT
Anyanwu-Acholonu, Bibiana A. A Study to design, investigate, implement
and motivate parents to become more
involved in school activities and in the
education of their children, 2001, Thesis
Advisor: Dr. K. S. Sernak
Department Professor: Educational
Leadership
The purpose of this study was to define and evaluate the strategies of motivating parents to
get involved in the education of their children. The subjects were selected from Sharp School,
community businesses, and organizations. The criteria for the selection of the subject were based on
the diverse population of the stakeholders and outside school community interest groups.
Questionnaires were administered to parents and teachers. Responses were collected. Data was
analyzed and interpreted. Semi..structural interviews were conducted and recorded. Observations
were preformed. The result of the observations was recorded. All information obtained from the
above were assessed and compared to obtain the comzmon needs. The findings were utilized to plan
for motivational activities. The activities were organized and implemented in order of priority.
Findings indicated that the majority of the parents studied portrayed willingness for
participation. There were positive expressions and collaborations among the staff and parents for a
partnership relationship.
The school personnel made every effort utilizing information on cultural behavioral style to
plan appealing activities based on parents' and students' interests.
After a trusting relationship was built through various activities, workshops and training were
presented to the parents to show them how to be more involved in school activities.
MINI ABSTRACT
Anyanwu- Acholonu, Bibiana A. A study to design, investigate, implement,
and motivate parents to become more
involved in school activities and in the
education of their children, 2001, Thesis
Advisor: Dr. K. S. Semnak
Department Professor: Educational
Leadership
The purpose of this study was to investigate motivational strategies to increase
parental involvement.
Results of the analyzed data were generally positive. Conclusions by the
researcher indicated: - Parents willingness to participate. Cultural information utilized in
developing and implementing activities were important. Working collaboratively with
parents created an effective partnership between parents and schools.
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Chapter 1:
INTRODUCTION
A. Focus of the Study
Parent involvement in American schools has fluctuated over the past two centunies,
after American parents relinquished the responsibility of their children' s education to
professional educators. Parent involvement became increasingly suspect especially in the l9th
century (Waterman and Zellman, 1998). Reformers bent on immunizing schools from
"promiscuous contact with local influences" included parents in this group (Clifford, 1995).
A larger role for parents became acceptable around the 1920's but the earlier push
toward professionalism was evident in the definition and limits of that role (Waterman and
Zellman, 1998). Essentially, the schools dictated the parents' role. Ideally, parents would be
helpers and supporters of what teachers and schools were doing. Particularly, parents were
encouraged to help with homework, join the PTA, provide merchandise for the bake sale, and
show up at times specified by the school, such as back-to-school night (Fructter, Galleta &
White, 1992). (Lightfoot, 1978) condemned this type of involvement for its contrived nature
and superficial level of interaction.
The relationship of parents to their children's school shifted again in the 1960's.
Major cultural changes in the United States that stressed cultural pluralism, civil rights
(Zellman &i Schlossman, 1986) and federal policy responses, for example, the Title 1
Compensatory Education Act) contributed to a larger potential role for parents. These
movements enabled more parental and community involvement.
Educators sometimes are content to let parents and families take the initiative in
becoming involved in their children's education. But for a real partnership to occur,
educators must; look at ways in which the school can initiate this involvement. In such
partnerships, the school and the home share responsibilities for children's learning. The
relationship is based on mutual respect and acknowledgement of the assets and expertise of
each member.
A partnership approach gives families and community members a greater opportunity
to determine options for school involvement. This could also help them to assume key roles
and responsibilities in school improvement. This includes participation in the school decision
making process. When schools develop and implement strategies for promoting effective
school/family community partnerships, the result is improved learning for all students and
strengthened schools, families, and communities.
The focus of this study is to investigate the means! of motivating parents to get more
involved in school activities and in the education of their children. The audience is the same
as the participant. These include the parents, community members, such as, businesses,
churches hospitals, teachers, support staff, and building administrators.
B. Purpose of the Study
The purpose of this study is to define and evaluate the means! strategies of motivating
parents to get involved in the education of their children as well as to determine the impact of
the involvement on the students' achievement using a case study action research design.
The implementation of a parent involvement program is intended to identify training
and shared responsibilities that build school and parent capacity for involvement in
elementary school students' performances, including literacy and parenting education.
Leadership Development
The intern wished to develop and enhance her skills in communication, interpersonal
relationship, partnership, empowerment, and cooperative teamwork.
The Intended Organization Development
The intern intended to bring a change where parents are motivated to get involved in the
school activities, where partnership between school community and family is present. Further
more, the intern wanted to creatively develop a school environment, where there is shared
responsibility for learning and the change where school commits to providing high-quality
curriculum. Also a change that brought supportive learning environment, where teachers are
given sustained professional development so that they teach to high standards and families
may help to participate in their children's learning. The intern's established change would
provide families with the opportunities to be responsible in supporting their children's
learning, through activities such as monitoring attendance, progress in school, homework
completion, and television viewing.
C. Operational Definition
Definitions: - This section defines all unique terminology, programs, or alternative meanings
that are important for the reader to understand the study.
Parentzal Involvement- refers to the various forms of parent participation in their
children's education as well as school activities. Such participation includes the following:
parent-teacher conference, social activities, school management teamn, school planning team,
PTA, volunteer work, chaperoning, tutoring, etc.
W~hole School Rieform Mrodels- the educational models recommended by the
Commissioner of Education and the Supreme Court justices in the Abbott V Burke decision.
The models include Success for All, Ventures, Modem Red Schoolhouse, ALAM, and
COMER School development Program.
COMER School Development Program- the term COMvIER School Development Program
in this project is a systems approach to school management based on principles of
child/adolescent growth and development and under personal relationships. Nine components
are systematically used to address the areas of academic, social and staff development. A
school Planning and Management Team (SPMT), a Student and Staff Support Team (SSST),
and a Parent's Team (PTSA, PTO) are the three major teams that address school-wide issues
and oversee the development of the school improvement plan. The teams operate under three
guiding principles, collaboration, no-fault, and decision-making by consensus.
E~ffects: the effects as defined in this study would mean the answer to the question: what
are the advantages and disadvantages of parental involvement.
Motivation. In this study motivation would refer to any incentive/reward that will help to
increase parents' interest to get more involved in school activities.
Strategies: the term strategy as is used in this research would answer the questions of
what and how to assist parents to be comfortable getting involved in school activities and
education of their children.
Early Adopters: The term early adopters, as written in this paper, are those individuals
who are quick in accepting change process.
Late Adapters: These are those who might like things to change but it take them time to
accept and implement the change process.
D. Limitations
As the intern underwent this project, she expected that since nothing is perfect, so neither
was this project. There was some hindrance that made the completion of this project or
research to reach its perfection. These limitations included but were not limited to finance
issues, time on the part of the parents, and teachers' union agreement.
The limitation of this project was also the problem created by the perception of both early
and late adopters, and the problem of the project being comparable to the existing cultures.
Also, were the time factor problems created when the after-school program started, since
almost all the parent team committee was committed to after school activities. Another was
that the fundraising for the activities was not enough to cover the cost of resources. Money
allocated for the workshop through grant writing for whole school reform had to go through
the Board of Education and the superintendent's approval for parent workshops, thereby
delaying the presentation time and date.
The intern wanted to develop ways of motivating parents to get more involved as
partnerships in education beginning in the 2000-2001 school year. This study was targeted to
Sharp Elementary School with its need and specific population. Therefore, the result of the
study may not be applicable to other schools or districts. Furthermore, the amount of parental
support and partnerships established between parents, community and school placed
limitation on the study. Teachers and their resistance to accept increased parental
participation in the decision making process and the historical perception regarding the
school's receptiveness also contributed some limitations on the project. In addition to the
above mentioned limitations, there was a time limit which did not provide the intern the
desired length of time to measure the outcome or full impact of the project on the parents,
students and Sharp School community in general.
E. Setting; of the Study
Historical Overview
This section will provide the reader with the necessary basic information
regarding the site where the intern completed her work. This data was focused on the
community and educational settings with an emphasis on the socio-economic status,
economic factors, and the government structure of Camden City, New Jersey, the School
District and H.C Sharp Elementary School.
Camden, New Jersey, a historic city is located in the northwestern part of the
county of Camden along the Delaware River. It is the seventh largest city in the state of
New Jersey, and the largest city in Camden County. The city serves as the county seat
and it is the home to federal and county courthouses. It measures over ten square miles
and has a population of about 88,000 people.
Camden was incorporated as a city in 1829. This city was known for its shipyards
and industry and was once home to the Radio Corporation of America, producer of the
first picture tubes for television sets. Other factories produced chemicals, electrical
appliances, leather and automobile accessories. A steel pen company, the first of its kind
in the country, was established in Camden in 1860; the Campbell Soup Company plant
was opened there in 1869 and started marketing condensed soups in 1897. The city is
still the world headquarters for Campbell Soups (Encyclopedia Britannica, 1999-2000).
The Camden's waterfront has undergone a dramatic revitalization in the past
decades. The twenty-five thousand capacity Blockbuster-SONY Entertainment Center
opened in June 1995. This state of the art amphitheater offers year-round musical and
dramatic entertainment. The center sits adjacent to the New Jersey State Aquarium. The
waterfront is also home to Wiggins Park Marina and the Dr. Ulysses S. Wiggins
Memorial Park. Plans are in progress to, not only expanding the Waterfront Park, but
link it with Philadelphia's Penn's Landing via an aerial tramway. There is also a riverbus
that runs between Penn's Landing and Camden's waterfront. Camden City is also the
home of battle ship.
Camden was also the home to the great American poet Walt Whitman, who often
wrote about the city and the surrounding, and whose legacy lives on in the Walt Whitman
Poetry Center. The center sponsors regular exhibits and other cultural events throughout
the year. Camden is also a major educational center in Southern New Jersey. In the
northern part of the city lies the Camden Campus of Rutgers, the State University, and
are also home to branches of Rowan University and the Camden County College.
The city has three hospitals: Cooper Hospital/University Medical Center, Our
Lady of Lourdes Medical Center and West Jersey Health System. Downtown Camden is
a hub for public transportation. The PATCO High-Speed Line has two stops in Camden
prior to heading over the Delaware River into Philadelphia (Camden, NJ Official Web
Site, 1999-2000). The new ultra-modern headquarters for the Delaware River Port
Authority sits near Camden's burgeoning waterfront (An Overview of Camden, 2000).
Soejo-Economic Status
In decades after World War II, Camden, like many American urban areas has
traditionally been plagued by numerous problems associated with urban blight.
Camden' s economy declined as industries closed down or left the city; and middle-class
residents moved to the suburbs. By the early 1900's the employment rate was more than
twice the state's average, and approximately half of Camden's inhabitants lived below
the poverty line.
Camden's demographics include relatively diverse populations, but is heavily
skewed towards minorities. The 1990 Census reported that there are approximately
87,492 residents in the city. This represents a three- percent (3%) increase from the 1980
Census report of 84,910 residents. The city's racial composition is as follows: African-
American - 54%, Hispanics - 24%, Whites - 20%, Asian and Pacific islanders - 1%, and
Native Americans - less than 1%. Whites represent the only decreasing population; all
other populations are increasing with the Asian Pacific Islanders population growing the
fastest at a remarkable rate of 300%. The city's population as a whole has seen a 3%
increase since the 1980 census.
Camden is also described as a City of children, and has proportionately 12.3 %
more children than any other City in the State of New Jersey and 9. 1 % more than
Camden County average. More than 17 % of the children are living below the national
poverty level. Many live with single-mother heads of households who need help in
coping with overwhelming problems.
Camden City's age demographic differs considerably from that of Camden
County as a whole. The city's population is skewed heavily to the lower end of the age
scale. In Camden City, the median age is 26.3 as compared to 32.8 years for the county.
In Camden County the largest age group, (25-44) comprised 32.9 % of the population. In
Camden City, the same group is the largest but comprised 29.3 % of the population. In
Camden County, 36.5 % of the population is under 25. In Camden City 47.6 % of the
population is under the age of 25 (Camden, NJ Official Web Site, 1999-2000). Camden
City's school-age group is its second largest population segment: 35.5 % of the city's
population is aged 5 to 17 as compared to
21.2 % in Camden County for the same group (Camden, NJ Consolidated Plan for 1995
Executive Summary, 1995).
This shift in population to the young end of the scale when combined with
Camden City's shrinking tax base for public education .Job losses, high levels of
unemployment, and a poverty rate in the excess of 36 %, does not bode well for the
chances of a skilled work force, emerging in the city without heavy outside the State help
and influence.
Historically crime has soared in Camden in direct proportion with the loss of its
economic base. Camden City represents only 17% of Camden County's population,
however 88% of all murders in the county occur there. Camden City police estimate
conservatively that 65% to 70% of all crime is drug related.
Drug activity is reported as the major fuel for high crime rates in the city of
Camden. The net impact is a pattern of crime, drugs and violence that counters attempts
to stabilize neighborhoods, attract businesses vital to Camden's tax base, and the
education of the City's children. Camden City Police Department statistics from 1989 to
the present confirm this pattern.
Crime increased by 23% between 1989 and 1990. Thereafter, violent crime
leveled off with a down turn from 1990 to 1992. Nevertheless, overall city crime
statistics are described as daunting, especially given the total population of the City of
Camden. Serious crime increased from 12,566 in 1989 to 13,387 in 1992, an increase of
6.5%. In 1992 alone 1,484 (1.77% of the total population) individuals were arrested for
drug violations. In 1994, the City of Camden as well as the entire state of New Jersey
was horrified as Camden compiled a record of 50 homicides in one year (South Jersey
Community Guide, 2000).
During the late 1990's Camden City is still trying to place itself on the map.
Drugs are still the major cause for the rise in crime rate, which keeps many potential
residents and businesses from locating in Camden. Unemployment, crime and struggling
industries are the major future problems restricting Camden's growth. Despite Camden's
socio-economic status, the city's strategic location offers hope that this trend may be
reversed (Camden, NJ Consolidated Plan for 1995).
Economic Factors
Camden has experienced thirty years of erosion of its economic base
characterized by industrial and ensuing middle-income flight from the City. However,
since the early to mid 1990s, Camden has begun to show signs of economic recovery.
Although the City's economic growth has not been overwhelmingly large; it has
been characterized by a great deal of change within the major economic sectors. Of New
Jersey's seven largest cities, only three, one of which is Camden, has experienced gains
in employment. Moreover, the City's per capita income has also experienced a
significant rise, although Camden still lags behind the nation, state and county in that
regard.
The type of employment within the City has changed dramatically over the years.
Camden's economy has steadily lost manufacturing jobs while gaining jobs in the health
care industry. In order to stem the flow of vital manufacturing jobs leaving Camden, the
city needs strategy to strengthen the manufacturing sector (U.S. Department of Housing
and Urban Developing).
According to the 1992 New Jersey Employment and Training Commission study,
the following linkages needed to be established. A community service strategy, a youth
apprenticeship program, school to work initiatives (including technical preparations
options), literacy programs using public and nonprofit agencies and workplace education
programs, using financial resources from the NJ Workforce Development Partnership
Program to improve resident skills (Camden, NJ Consolidated Plan for 1995 Executive
Summary, 1995).
Government Structure
Camden operates under a Mayor-Council form of government. Originally, under
this form of Government, the City Council consisted of seven Council members elected
at large.
In 1994, the City opted to modify the form of government to better address the
changing needs of the citizenry. As a result, the City of Camden was divided into four
(4) council manic districts. Instead of electing the entire council at-large, only one
council member is elected from each of the four districts each election. In 1995, the
election was changed from partisan election to a non-partisan municipal election. The
Municipal Election is held on the second Tuesday of May (Camden NJ Official Web Site,
2000).
School District
The Camden City School District has a total of thirty-four (34) schools: eighteen
(18) elementary PreK to grade 5, five (5) Family schools PreK to grade 8, four (4) Middle
Schools, 6th to grade 8, four (4) High schools, 9" to 12" grade, three (3) Alternative
schools, and one Adult Education school, which also houses the special program for
pregnant girls. Presently, the District's Board of Education, with the School Facilities
committee, are studying possible changes to the schools' grade level configuration for the
2002-2003 school year. The Camden School District's student enrollment for the 1999-
2000 school year was approximately 18,536 students PreK to l2th grade. More than 75%
of the school-aged children enrolled in the city schools are identified as "at-risk" or
disadvantaged. Table A summarizes the ethnic and gender composition of the district's
student population (Reiss, 1999-2000).
Table A: Ethnic and Gender composition of the district student population.
Ethnic Males Females
African Americans 5,041 5,480
Latino ·13,661 3,518
White 164 157
Asian 180 173
Other 3 16
Camden City Board of Education is the largest single employer in the city. The
district has a total of 3,999 employees (Reiss, 2000).
The Camden School District, is one of the twenty-eight (28) school districts in
New Jersey identified as special needs or Abbott district as decided by the New Jersey
Supreme Court. This decision was rendered to ensure that the public school children
from the poorest districts would receive the educational entitlements guaranteed them by
the Constitution and in order to meet all the requirements of a thorough and efficient
education. As a result of this Supreme Court decision, schools in the Abbott districts are
required to undergo a reform process referred to as "Whole School Reform". As part of
this process, and in accordance with the regulations, each school in the Camden School
District had the opportunity to research the various models recommended by the State
Department of Education, and the Supreme Court, with the goal of adopting the model
that best, addresses their schools educational needs. The various Whole School Reform
models adopted by the Camden City Schools were Success for All, Ventures, Modern
Red Schoolhouse, ALAM, and COMER School Development Program.
The Camden School District's operating budget for the 1999-2000 school year
was approximately $236 million. Ninety percent (90%) of this budget is from State Aid,
five percent (5%) comes from city tax, three percent (3%) represent federal aid and two
percent (2%) constituted free surplus from the previous year.
Intern Site
The internship site is H.C Sharp Elementary School, located in Camden City, and
New Jersey. The school was erected in 1922, and has an adjoining wing, which was built
in 1987 to accommodate the increasing number of the student population. In the last few
years a trailer was added outside in the schoolyard, to house students with learning
disabilities. Sharp school also rents a space at a neighboring church to house bilingual
kindergarten and first grade students.
H.C Sharp School offers wide and expansive opportunities for its Pre-K to 5th
student population. The curriculum consists of challenging and diverse programs with
emphasis on the needs of the individual child. Sharp School offers a literature-based
reading program designed to promote reading comprehension and to enhance the
development of positive student interest, motivation, and attitude regarding literature.
Reading, language arts, and spelling merge into an integrated language arts curriculum.
The program focuses on accelerating reading and writing skills for the success of at risk
students (Reiss, 2000).
The mathematics program at Sharp School emphasizes a hands-on approach
where the students interact with a rich variety of learning materials during both
independent and group work. Skills and concepts introduced are used as a foundation for
further learning.
At Sharp School, the new social studies and science programs are in the early
stages of development. Hands-on activities, projects, and cooperative learning are
implemented to provide students with diverse methods of achieving instructional needs.
Curriculum Alignment and Instruction for Student Achievement
Sharp school offers a comprehensive curriculum in such areas as music, physical
education, library, and computer studies. In order to meet the needs of all children, Sharp
school provides basic skills, bilingual, and ESL instruction to selected students
throughout all of the grades (Reiss, 2000). Special needs are also met through our
school's Pupil Assistance Committee and through the district's Child Study Team, which
identifies those students who would benefit from special education offerings.
At Sharp School, many programs have been established so that the students may
have the opportunity to develop skills in cooperation, responsibility, positive attitude, and
citizenship while still having fun. The programs include but are not limited to: - Positive
Action, D.A.R.E., Network III, Project S.O.S. (Save our Student), the Inner-district
Outreach Program, Parent/Teacher Association, Band, Senior Choir, TELS
Program/Turner Construction Co., Play Day Outreach, Spanish, Safety Patrol, Positive
Action Newsletter.
Many of the teaching staff of Sharp School have taken and will continue to take
advantage of all office of staff development training classes. These classes include
cooperative learning, effective classroom management, and practical strategies of
instruction. Presently, teachers are using the above strategies in their instruction. All of
these strategies have assisted our teachers in meeting the needs of Sharp School students.
Sharp School serves a population of approximately 550 students in Pre-school
through S" grade, and has the mobility rate of student transfer of 16%. The mobility rate
is 16% due to the economic status of its residents. The average class size within Sharp
School is with an attendance rate of 95%. The average cost per child for the district is
$1O,829(oral interview with Sharp school principal, september2000).
The internship site has a faculty of 100% instructional and support staff with
different degrees of education. There are 85% possessing Bachelors, 15% possessing
Masters and 0% possessing Doctorate Degrees. The staff has an attendance rate, of 94%.
Sharp School follows the district-formulated paradigm that outlines the skills that
are to be taught in each subject, according to grade level. This paradigm is based on the
new concept of New Jersey's core curriculum content standards to be aligned with the
state mandates.
As a result of the Abbott legislation, a "thorough and efficient education" is
required for all students in New Jersey. Camden is an Abbott designated school districts.
Effective September 2000, Sharp School will undergo a major, whole school reform
effort. The school has elected the "Coiner School Development Program" model. The
choice of this program model is intended to help in the accomplishment of the vision of a
student-centered community, which promotes academic, social and personal development
so that all students will become high level achievers. The Corner Model Program is also
intended to produce life-long learners, productive workers, responsible citizens, and
thoughtful participants in families and the global community.
According to Corner (1998) and his team, there was a clear need for an
organizational and management plan based on principles of child/adolescent growth and
development and interpersonal relationships. The Corner School Model adopted by
Sharp School is a model that stresses collaboration, consensus and a "no fault" approach
to decision making. The Corner School Development Program Model uses the talents,
strengths, and interest of parents and school staff as collaborative decision makers to
develop policies, procedures and programs that will improve the academic and social
climate of schools. Sharp Elementary is a school that is an innovative environment,
committed to the educational needs and success of all students.
F. Sig~niflcance of the Study
The intended significance of this study include but is not limited to Sharp school
regarding their relationship with families as a partnership in which school and home
share responsibility for children's learning. When effective partnership existed, the result
of the partnership would be an increase in the level and type of parental involvement as
well as the support that families demonstrate for the school. Perhaps most important is
when the responsibility for children's learning is shared by the school, home and
community. Children therefore would have more opportunities for meaningful, engaged
learning. Students were then able to see the connection between the curriculum in the
school and the skills that are required in the real world.
It would provide the opportunity for Sharp school to offer teachers professional
development on collaborating with parents and families, learning about family dynamics
and nontraditional family structures, improving two-way communication between school
and home, reducing barriers to family involvement and understanding diverse cultures.
This project will make its major contributions in the increase of parental
involvement, where shared responsibilities between school and families offer the children
more opportunities for meaningful, engaged learning.
G. Ori~anizatiou of the Study:
This section delineates how the rest of the paper will be organized. After this chapter, the
intern reviewed different literatures, discussing the topic- parental involvement and other
related studies on parental involvement in Chapter 2. Furthermore, the intern described
the Design of the Study in Chapter 3. Chapter 4 focused on the presentation of the
Research findings. Conclusions, implications, and further study will be discussed in
chapter 5.
After all the above, organized activities are preformed, the intern will then write
the abstract and Mini-Abstract of the study. Then, references, appendixes and
biographical data will be written and placed in order. The intern also intends to arrange
the paper under a table of content. She will dedicate her study and acknowledgement to
those individuals who assisted the intern in completing this thesis and the other projects.
CIALPTER 2
Review of Literature
In this chapter, the intern reviewed other researchers' writings about parental
involvement using various models/programs in different schools. Given the fact that
these researchers have different opinions and suggestions about parents and their
involvement, the intern focused the writing on parental involvement in general, and on
ways to motivate/involve parent. The effects of parental involvement, both positive and
negative were investigated. Under the effects, the benefits of parental involvement will
be discussed using the following headings:
a. Student Benefits
b. School Benefits
c. Parent Benefits
Categorically, the entire review will be organized into sections under the following three
headings.
1. The Definition and Models of Parental Involvement
2. The Effect and Benefit of Parental Involvement
3. The Motivational Factors / Strategies for involving parents
Definition and Models of Parental Involvement
More than 80 years ago", John Dewey urges that each public school should be a
model home of a "complete community. In the above kind of community, a shared
vision, realistic developmental goals and a caring way for people to learn and be together
would energize students, staff, and parents. Today, the legislature has made
provisions under Title 1 to make family involvement a priority, by supporting
partnerships between families and schools while encouraging community efforts to
improve schools and reinforce the importance of learning.
The antecedent of Title 1 programs recognized that parents are important
educators of their children. The new Title I legislation included three key provisions
such as a parental involvement policy, which were jointly developed by school districts
and parents. Also the school/parent contracts that identify' shared responsibilities for high
student performance was developed. There was also the recognition on training to build
school and parent capacity for involvement. Furthermore there was the inclusion of
literacy and parenting education. Support for family involvement in the Title 1 schools
can also come through other federal legislation.
The emphasis on improving parental involvement and partnership with schools
can be portrayed in the related legislation and initiatives. The provisions in various
federal laws and national initiatives acknowledge the importance of encouraging family
involvement and can reinforce the provisions in Title 1. Specifically: - Congress
recognized improving parental involvement as a new national educational goal in the
Goals 2000 legislation
-State and local Goals 2000 plans are to be developed with broad-based input from
parents and other members of the community. Families and the general public are to
participate in key decisions about curriculum, instruction, and assessment and how
families can help their children meet high academic standards.
-Goals 2000 parent information and resource centers are intended to provide
information sharing, expert assistance, and direct parenting services that could assist
Title 1 schools.
-Even Start (Title I, Part B) supports family literacy, early childhood education,
parenting education, and adult literacy for many low-income families served by Title 1
-The Secretary of Education has created a family involvement partnership, for
learning. It is a mission driven, national coalition of partners including family,
education, business, community and religious organizations committed to promoting
policies and practices that increase family involvement (The Intern Report, 1996).
The importance of parental involvement is confirmed by Epstein, (1995) and Moles,
(1993) when they said, "Parents are a child's first and most important teacher." Their
research suggests that parents may need help from schools and others to be more
effective teachers and supporters for their children. Effective schools not only provide
parental involvement, but also respond to parents' concerns (U.S. Department of
Education, 1994).
De Kante, Ginsburg & Mimne, (1986), Henderson & Berla, (1994), Keith & Keith,
(1993), Stevenson &L Baker, (1987), U.S. Department of Education, (1994), Walberg,
(1984) have found that, all types of families can help their children learn at challenging
academic levels. Their studies of individual families show that what the family does -
language development, motivation of children, monitoring homework, limiting TV - is
more important to student success than family income or education.
The school, the family, and the community are "three major contexts in which
students live and grow"; these "overlapping spheres of influence" are extremely
important because they "directly affect children's learning and development" Epstein
(1995). The schools need to work together with families and community as partners who
share responsibility for the education of all students. These joint efforts would contribute
to the improved outcomes for students' achievement. When parents recognized their
shared interests in and responsibilities for children, they would work together to create
better programs and opportunities for students. The partnership for family involvement
in education Act (1997) noted that successful school-family and community partnerships
are based on shared responsibility among school-families, and community for children's
learning and development. The applications of the democratic process in recognizing
different interests, respecting the viewpoints of all participants, and using negotiation and
compromise to make decisions and provision of diverse opportunities to meet the needs
of children, families, and schools are important.
To further emphasize the importance of schools sharing responsibility for
students' learning, federal legislation relating to family and community involvement has
called for the development of school partnerships with families and community groups.
A partnership approach gives families and community members a greater opportunity to
participate in the wide range of school involvement activities. It also gives them a voice
in the school's decision - making process as well as real roles and responsibilities in
school-improvement efforts.
If a partnership is to succeed, it must be based on "mutual trust and respect, an
ongoing exchange of information, agreement on goals and strategies, and a sharing of
rights and responsibilities" (Epstein, 1995, p,70 1). The above study supports this fact
that school must be willing to involve parents, families and the community at deeper
levels and to support their participation.
In a videotaped interview by Mueller, (1997), there was an indication by Mueller
that schools needed to enlarge the roles and options of parents and families who wish to
be involved in schools. The above videotaped interview also supported that family
involvement begins with school administrators. Their willingness to recruit parents and
community members for school tasks, to listen to other people's viewpoints and to share
in decision-making provides a necessary foundation for all school-family-community
partnerships. William and Chavkin (1989) note that administrative support can be
provided through funding that is made available from the district office budget; materials,
space and equipment used in promoting family and community involvement and people
designated to canry out programs.
School administrators are instrumental in providing teachers with professional
development in family and community involvement. Such professional development is a
critical part of effective partnerships. All school staffs need to develop the necessary
skill for working effectively with parents and families. Generally, very little to none pre-
service time is devoted to preparing teachers in family involvement. Various school
districts or systems can take the lead in offering teachers professional development on
collaborating with parents and families, learning about family dynamics and
nontraditional family structures, improving two-way communication between school and
home, reducing barriers to family involvement and understanding diverse cultures
(Ballen & Moles, 1994).
To assure the healthy development of every child, so that each has the knowledge,
skills, and resilience, to be successful in a rapidly changing world. Gibbs, (1995), stresses
that this ambitious mission can be systematically achieved as the school community
engages all teachers, administrators, students and families in working together as a
learning conununity that is dedicated to caring and support and also for active
participation and positive expectations for all students.
The restructure of the school, teachers, and parent policies to encourage better
familial roles in education is imperative for effective partnership between schools and
families. Fabros, (1999), stated that involvement, however, must be recognized only
when appropriate and correlated to student success. Schools and parents are not "islands"
unto themselves. They are necessarily united to educate students and train them towards
adulthood. In light of the "1995 Goals 2Q00:. Educate America Act," a much greater push
towards increasing parental involvement in education exists today. The question then is
what type of interaction is needed? Does all participation reap positive benefit?
Much research has been dedicated to the lack of parent participation in their
children's education. Yet, teachers who work in communities or settings where
academics are highly esteemed often relate stories about parental "intrusion"~ in student
work. Fabros (1999) cited an example of a third-grade teacher when he wrote: "One third
grade teacher, for examnple received a paper with a parent's name signed at the top of a
page. Another teacher was dumbstruck when the parent of a high school student angrily
asked, 'Why did you give me a "C" on that paper?' and... The above examples illustrate
the reason why the teachers and schools must design appropriate roles for parental
involvement in education.
Most researchers dwelt on the concern of parent involvement with elementary
school children. Some perfonned little studies on high school students. The question to
be answered is; what happens to the parental involvement in middle school? Rutherford
and Billig (1999) approached the above question by saying: "Research projects that focus
on family and community involvement in comprehensive district wide programs in the
middle grades generally explore two central questions. First, how do schools and
districts involve families and the community as partners in education? Second, how do
schools and districts create partnerships that acknowledge the roles of the family, school,
and community in the growth of the child, and how do these systems interact" (p. 17).
The answers to both questions are summarized as followed: -
The essence of middle grade family and community involvement is relationship.
Schools and communities are ideal contexts for 4eveloping and fostering strong
relationships with the families of middle grade students. To help build support for
middle grade schools, one-on-one communication between families and teachers, the
addition of school personnel to deal with family issues and community contact with
students in their roles as consumers and workers are needed. Schools can encourage
direct contact between middle grade families and teachers and can create staffing patterns
that support these relationships with local businesses to make supportive community
connections. Families can be encouraged to build personal relationships with school staff
members.
Responsibilities and decision making are shared by a broad array of players,
including the child. Just as adolescents' roles change during the middle grades, so do
their responsibilities and decision-making strategies. School, home, and community are
all places where middle-graders learn and are actively involved in positive or negative
ways. Teachers, counselors, social services, personnel, business people, families, and
students themselves can and should share responsibility and decision-making about
curriculum and delivery of instruction. The challenge for middle grade schools comes in
coordinating information and efforts across a broad range of stakeholders.
According to Rutherford and Billig (1999) schools needed to include middle
grade families, teachers and students in decisions about curriculum instructions. Also
they need to involve families and students in conferences about course work and
individual progress. Furthermore, schools are required to coordinate information from
the school to insure smooth communications. Families need to understand school
policies and expectations to act as advocates and supporters of middle grade students
Rutherford and Billing (1999) stated that sustained parental, family and community
involvement depends on active advocacy by leaders. Leadership in the school and
community plays a key role in fostering parental, family and community involvement.
Leaders set the tone for involvement and provide the text to enable school personnel,
families, community members and business people to maintain an active role in the
middle grade education. In a study done on "Parent Voices which is an American Indian
relationships with schools, Ashford and Payne (1992) said that even following the
legislation of parental involvement, schools especially public schools often have given
only lip service to this reality. As it is too often the case, the law has not assured that
teachers collaborate with parents and parenting communities in thinking about their
children's education or in the more broad educational decisions made in schools. What is
written on paper "known as written law" has not assured compliance with the spirit of the
law.
Forging true partnerships requires a lot of work and the willingness by both
parties to spend time getting to know each other's expectations. It is for a common
understanding when different points of view regarding the degree to which teachers and
parents should be involved in partnerships exist in the school community, (Griba, 1999)
parents can be an important resource to schools if used wisely (Weisz, 1990).
Resembling topics and themes appear in most of the research writings about parental
involvement. Lists of suggestions hold many things in common about parental
involvement, namely; parent rooms, communications, parenting workshops and activities.
Most often, the roles of parents as advocates and decision-makers are not mentioned.
Parents as advocates and decision-makers means becoming a volunteer beyond traditional
boundaries. With this in mind, more parents can be recognized for their contributions to
the education of children, (Jesse, 1997).
Effects and Benefits of Parent: Involvement
Like in every thing and every day life, there existed both positive and negative
effects to every life situation. The same applies to the parental involvemnent in schools
and education of their children. In some situations such as in parental involvement, the
positive effect can outweigh the negative, thereby rendering negative effect less
significant. At this juncture the intern reviewed the literature of both effects and
expanded on the positive effect, which were the benefits to all concerned parties.
As King (1998) stated; recently, a "fourth R" should be added to the basic three
R's of reading, 'riting, and 'rithmatic - "rearmn'." The children we teach need adults in
their lives. Children increasingly live in single-parent homes; one in four has a
stepparent. Others live with adopted or foster parents, relatives, or guardians. Today, the
term parent refers to all primary caregivers. Teachers must involve all these adults in
their children's schooling, to improve achievement, attitudes toward learning and self-
esteem. Parental participation impacts a student's level of success more than any
curriculum reform, self-esteem building activity, computer technology, or other
innovation. Parental involvement is more significant to school success than family
income or education level. All children--especially those from low income and ethically
diverse families--experience greater accomplishment when teachers consistently involve
their parents, build on the strengths of their families and formed strong ties with the
community (Davies, 1991, Epstein, 1987, Steinberg, 1996). Professional literature and
research programs strongly supported parental involvement in schools. '"The positive
effects of parental involvement on students' achievement are sustained across grade
levels (pre-school through high school), in programs that are home or school based and
for programs in low and middle income settings. These positive effects are also present
in culturally diverse educational settings and among students who receive special
education services (Correa, 1989). Steinberg (1996) found a statistically significant
correlation between student achievement and parents' participation in school programs,
conferences, and extracurricular activities. Teachers may pay more attention to students
whose parents are involved in the school, which might explain the positive relationship.
Epstein (1987; 24) reported that "large numbers of parents' are excluded from the
most common communications with the school." More than one-third of the parents does
not attend parent-teacher conferences, and almost two-thirds never even talk to teachers
by telephone. Indeed, "most parents are not involved in deep, detailed, or frequent
communications with teachers about their child's program or progress." Though most
parents believe involvement is important... relatively few assist at school" (Epstein 1987;
125). When teachers frequently request that parents be involved with their children's
learning at home, parents and teachers rate each other much more positively and parents
feel better about their overall involvement.
In a study of participation by African-American mothers in urban schools Winters
(1994) found that "enhancement of competence, the development of skills, the
actualization of potential and the impetus of motivation" (p.3) are by-products of parental
involvement. Of course, this powerful combination of benefits to the child will only
occur if the parent chooses to participate. Schools must take informed and expert
initiative to capture the attention of parents who "heretofore might have felt alienated and
threatened by school" (Winters, 1994 p.3) The dialogue about parental involvement
changes fundamentally when parents are present in the school. Some schools most often
made blanket statements about parental motivations, which were not supported when
parents work on-site.
Johnson (1999) wrote, "Parental involvement in schools is a complex and critical
educational issue; it is not of course the panacea for all school problems. Parental
involvement is about building trust, which a teacher creates over time throughout the
school year and beyond" (p. 126). As Paley noted in Sherer (1998), "Our jobs as
educators are better when everyone is involved. We are on the wrong track if we feel we
can educate children without the families" (p. 5). As partnership relationship between
parents and teachers is a trust-building process, the best approach a teacher can take is
that of a learner. By nurturing a belief that he or she has much to learn - especially about
students. The teacher encouraged the parents to open avenues of two-way
communication. With active, consistent outreach efforts, a teacher invites parents to be
partners in the education of their children.
Casanova (1996) indicated that it is not possible to romanticize parental
involvement or to proclaim its virtues without also acknowledging its excesses. Further
important aspects of parental involvement, are its ties to the characteristics of the school
population. It is good to promote parental involvement, but policies directed at increase
must depend on research that continues to examine the various ways in which parent and
school concerns can be integrated in cohesive and sensitive ways. Consequently, attempts
should be made to forge relationships where parents and teachers respect each other's
knowledge about children's needs and collaborate to maximize their potential. Parental
involvement is likely to be improved by a climate of mutual trust and confidence in
teachers and schools.
A. Student Benefit
Strong evidence indicated that parental involvement in education greatly increases
student success in both achievement and social behavior (Ginsburg and Bronstan, 1993;
Philipsen, 1996). As Grolinick and Ryan (1989) stated, ""The search for excellence in
education should proceed beyond the classroom to the most pervasive socializing
influence on children's school - related functioning and their parents." (p.2). According
to Monagle (1993), parents are the first educators of children, and the home is the child's
first school. A teacher's pedagogical expertise paired with parents' knowledge of their
child enhances academic development. Teachers who keep this perspective will build
supportive links between home and school. To be equitable partners, both parents and
teachers must share their insights, values and conceptions about their respective processes
that benefit children (Wanat, 1997). A study performed by Edward and Young (1992)
concludes that the benefits of parental involvement are beyond dispute. Three decades of
extensive research have shown that the children whose parents are involved in the
educational process experience greater academic success than do children of uninvolved
parents. "The American Federation of Teachers,' Lessons for life campaign"
complimented other initiatives that aim at promoting high standards of achievement and
conducts in schools. Examples of such initiatives included in the" National African-
American Parent Involvement Day".
Epstein (1986) in her study of what principals should know about parent
involvement expressed that grade level is the most important influence on teachers' uses
of parental involvement in learning activities at home, and on parents' feelings of
confidence about helping their children. Teachers of first-grade students make more
frequent use of parent involvement than do teachers of third or fifth grade students - a
trend that worsened in the middle and high school grades. She notes that parental
involvement is least used in the fifth grade than in lower grades. A sample of fifth grade
students whose teachers used frequent parent involvement practices, reported that they
had more positive attitudes towards school, observed more similarity and familiarity
between the school and their family and that they did more homework on weekends.
H~enderson and Berla (1994) documented the following as benefits to students in all grade
levels when parents and families were involved: -
*Higher grades and test scores
* Better attendance and more homework completed
* Fewer placements in special education
* More positive attitudes and behaviors
* Higher graduation rates
* Greater enrollment in post-secondary education
A review of school - family partnerships indicates that benefits are apparent not only for
younger children but all students through high school. Henderson and Berla (1994),
Ballen Moles (1994) and Epstein (1995) all indicated that - although parental
involvement typically is strongest at the primary level, continued involvement throng the
middle grades and at the secondanr level are important in encouraging and guiding
children's development and achievement.
A case study on "conceptualized parental involvement from parents' perspectives" by
Wanat (1997) highlighted the fact that whereas parents expressed diverse ideas about the
general meaning and specific activities that comprised meaningful parental involvement,
they agreed whole-heartedly and emphatically that parental involvement had many
benefits. She stated that the majority of parents' responses about ways in which their
children benefited from their involvement dealt with building children's self-esteem. She
continued to say that parents reported that their children enjoyed the attention and felt
pride in their parents' involvement. One mother distinctly talked about the benefits to
children's self-esteem when their parents are involved- "it lets them know that you care
about education, that how they do in school is important to you. It gives them a warm
feeling when you're involved. They're proud that their mom is there. It also gives them a
positive feeling about themselves. If the mother isn't involved, the child feels that he is
not as important as those others whose mothers are there" (Wanant, 1997, p.L4rO).
In the above study, forty parents were presented with the question relating to
increase in learning. Their responses indicated that parental involvement ensured
completion of homework, assistance of their children in mastering basic skills,
encouragement of good grades, and provision of more learning experiences to their
children, Parents agreed that their involvement gave children the idea that schoolwork is
important. Parental involvement obviously shapes kids' attitudes toward school. They
also have a better attitude toward teachers and schools as a whole.
B. School Benefits
Encouraging appropriate parental involvement in educating children means that
schools must become more parent-friendly by welcoming and valuing them as integral to
the learning process (Hamilton and Osborne, 1994). Schools must also become more
family-oriented, accounting for the current need of familial structures. In addition,
schools must offer parents a variety of opportunities for school-wide and classroom
participation (Fabros, 1999).
When schools create varied opportunities for parents to participate in education
they encourage parents to contribute in benefiting the entire school, thereby broadening
efforts, beyond the progress of an individual child. Parents eager to improve school
quality may choose to participate in site management program reviews (Granica 1995)
and groups designed to inform wise curricular evening PTA meetings or parent education
evenings. Henderson and Berla (1994) summarized school benefits of parental
involvement when they said: - '"schools that work well with families have: -
* Improved teachers' morals
* Higher ratings of teachers by parents
*More support from families
* Higher students achievement
* Better reputations in the community
C. Parent Benefits
Although only some parents are active at school, more than 90% help their children with
homework activities, at least once in a while. But, fewer then 25% receive frequent or
systematic directions from teachers to assist children with specific skills (Epstein, 1986).
Studies have shown that parents who were frequently involved by teacher in learning
activities at home recognized that the teachers work hard to involve the parents. They
also received most of their ideas from the teachers on how to help their children at home.
Parents rated these teachers higher in teaching ability and interpersonal skills. Parents
who are active are mostly included in the decision-making, and activist roles "governance
and advocacy groups" Epstein (1986).
If their child's work is unsatisfactory, observant parents benefit from the teacher's
modeling of effective student assistance without disabling independent skills. Balancing
norms and independent thinking promotes academic success. As Ginsberg and Bronstein
(1993) stated, "Two important tasks parents face are teaching their children societal
norms and values, while also thinking creativity; and sense of efficacy. The challenge for
parents is to find the optimum balance integrating those two task" (p. 1473). Many
authoritarian parents could benefit from instruction in Baunirind's (1971) authoritative
parenting skills of communication, setting standards and encouraging independence. A
need exists for increased parent education.
School programs centered on teaching parents how to assist their children
academically would positively impact families. Joining with authoritative parents,
schools could instruct less able or authoritarian parents in appropriate ways to assist
children toward independent learning. Parents should be made aware of the detriments of
authoritarian parenting and the benefits of authoritative guidance (Fabros, 1999). All
parents want their children to succeed. Therefore, overzealous parents who allow
themselves to become over-involved in their child's schoolwork do not have malicious
intentions. According to Monagie (1993), parents should be encouraged to focus on their
child's study methods, approach to work, use of time, developments of talents and skills.
Also in teamwork there are cooperation, friendships, and use of personal initiatives.
Monagle (1993), continues to express that the above skills serve academic growth much
more than the perfect completion of any one particular assignment.
Schools can only direct parents toward change. It is the parents' choice to become
educated in parenting styles and their implications for student achievement. As Aimkoff
(1996) noted, "The child has parents as educators for a lifetime. The twelve years spent
in school are the years that shape the child both academically and socially. Therefore, it
is important that parents be involved in this entire process" (p. 13)
Henderson and Berla (1994) summarized the benefit of parental involvement to
parents as followers:- "Parents develop more confidence in the school. The teachers they
work with, have higher opinions of them as parents and higher expectations of their
children, too. As a result, parents develop more confidence, not only about helping their
children learn at home, but also about themselves as parents. Furthermore, when parents
become involved in their children's education, they often enroll in continuing education
to advance their own schooling" (p. 1).
Motivational Factors I Strategies for Increasin2 Parental Involvement
"'Everyone in your school agrees that parental involvement is a good idea, but
somehow, no matter the school event, the same parents seem to participate" (Johnson,
1996). "Various ideas for increasing parental involvement have been tried; teachers have
telephoned and notices have been sent in several languages, but these efforts have
brought only a few additional parents to the school" (p. 22). The discussion about the rate
of parental involvement and few that is always present continues to exist between parents
and teachers at different times. Such times include during formal school council
meetings, informal meetings in the school hallways and parking lots. It also comes up
during phone conversations about other school-related activity. These unsettling
.conversations and questions regarding parental involvement are very common. The
situation is the same in every school including the intern site. People who are involved in
schools and who like being in them have difficulty thinking like people who are not
involved and do not come. "Therefore, imagine for a moment how involved we would be
if we
* Were uncertain about food, shelter, heat or clothing for the foreseeable future
* had one or more babies or toddlers at home and no available child care
* Didn't speak English very well
* Did well in school and were very knowledgeable, (working with children in a
very supportive, home learning activities), but had not been asked to share our
strategies and so were not involved at school in any activities
* Weren't certain about what school curriculum is, what a reading program is or
what is required of children at each grade level?
* Weren't sure about how to help our children with homework
* Had a work schedule that prevented our getting involved in the current parent
involvement model at our children's school or didn't know what questions to ask
a teacher at a school conference" (p. 22)
Johnson (1996) continues to explain that: a parent in any one of the above
circumstances might not want to come to school or become involved in home learning
activities that reinforce school skills. However, the parents and teachers' engaged in the
conversations noted earlier wanted to connect with uninvolved parents to strengthen
home - school - community partnership in support of children's learning. The questions
to be answered are: how can these parents and teachers reach out in ways that are
welcoming, non-intimidating, consistent, and responsive to individual needs?
One of the most widely used outreach programs, utilized by teachers and parents is
the development of parent or family centers as special places in schools that:
* W~elcome parents and other family members even if they simply want to drop in
and have a cup of coffee and get information
* Provide a wide variety of activities in family-school collaboration that supports
children's academic and social success
* Offer flexible possibilities for "involvement" including home learning activities
and other activities that don't require coming to school
* Provide famnily support activities such as home visits, training for classroom
assistance and homework assistance, and information about resources in the
community
* Provide both drop-in and long-term child- care
* are responsive to parents' concerns and interests as indicated in formal needs
assessments and informal discussions
* acknowledge and include family members' diverse skills, talents, and knowledge
in school activities
* provide a wide variety of information sessions about school curriculum, strncture,
grading, procedures, and expectations
*include adult education programs such as GED and English as Second Language
(ESL) classes
* Include all family members and interested community participants in a wide
variety of activities that support family life
Flexible linkage strategies are particularly important in contemporary schools, where so
many disconnecting forces move families and schools apart.
A study conducted at Hazelwood Elementary School in Louisville, Kentucky
proved that a variety of opportunities and a thoughtful, persistent outreach program
regularly attracts a majority of the parents of Hazelwood Elementary School students to
participate in school events throughout the year. In the above-mentioned school, the
faculty launched a drive to recruit parent volunteers early with a letter soliciting
expression of interest. Parents sign up to serve as library assistants and others whatever
activity the parents can spare time to perform is accepted warmly.
Studies of low-income families in Even Start program have shown parent training
to be helpful in parental involvement. According to St. Pierre, Swartz, Gamse, Murray,
Deck & Nickel (1995), children's performance is directly related to the amount of parent
training provided. A study performed by the U.S. Department of education (1994)
indicated that technology helps schools to reach out to families by making information
more accessible at convenient times. Also homework hotlines help parents to find out
about assignments and computers extend learning into homes.
It is important for schools to involve hard-to-reach families and offer support for
their own education or information needs. In Sopris and West (1993), reading at home is
an especially critical activity that all families can encourage. The most important
activities for a child's eventual success are reading aloud to children. Encouraging and
assisting families in home reading yields a substantial benefit in the improvement of
students' performance
According to Jesse (1997) in his article of how to increase parental involvement,
he stated that ample information existed about how to increase levels of parental
involvement in schools. He said that successful parental involvement programs have been
investigated systematically by a number of researchers. Such researchers include Jackson
and Cooper (1992) who identified 10 factors that seemed central to successful, urban
programs. Two of the 10 factors were cultural awareness and recognition of parents as
people.
Cultural awareness and recognition of parents as people are important
components to effective programs. Williams and Chaykin (1989) of the Southwest
Educational Development Laaboratory (SEDL) have identified seven elements as essential
to effective parental involvement. This includes (1) written policies, (2) administrative
support, (3) training, (4) partnership approach, (5) two-way communication, (6)
networking, and (7) evaluation.
Federicks and Rasinski in their studies have identified fourteen ways to involve
parents. They are to: - (1) flood them with information, (2) make it a school wide effort,
(3) recognize students and parents, (4) involve students in recruiting parents, (5) conduct
participatory projects that include the entire family, (6) recruit community members, (7)
make the classrooms and the school a comfortable place, (8) use the telephone as an
instrument of good news, (9) find out why parents are not involved, (10) have a variety of
event scheduling plans (11) operate a parent hotline, (12) use community members to
endorse the program, (13) videotape programs for parents, (14) and provide support
services like babysitting.
The common-sense approach suggested for getting parents more involved also
characterizes strategies identified by Berla, Henderson, and Kerewsky (1989) for getting
middle class parents involved. These are: 1) developing a policy for parental
involvement, 2) making sure that at least one person in the building knows every child
well, 3) maintaining a friendly school office, 4) encouraging parent-to-parent
communication, 5) hiring full time parent contact people/person, 6) having a parent room
in the school building, 7) determining and meeting family needs for services, 8) to
provide translation services, when appropriate. Added to these are the additional "proven
parental involvement strategies" suggested by Schurr. She said those schools:
1) Involves parents in mutual goal setting, contracting and evaluating,
2) Involve parents in assessment of school policies, practices and rituals,
3) Open a parent lounge, center or resource room,
4) Develop public information displays, public service messages and work seminars,
5) Develop a parent handbook of guidelines and tips,
6 hold a weekend or evening public information fair,
7) Have a parent and student exchange day,
8) Award extra academic credit for parent involvement,
9) Have an old fashioned family night at school,
10) Develop a school wide communication plan,
1 1) Keep parent/teacher dialogue journals for communication,
12) Engage in official parent proclamation efforts,
13) Assemble monthly home achievement pac~kets,
14) Conduct home visits for a special bond,
15) Enact a school wide homework policy,
16) Have a meet and greet program for involvement.
Recognizing parent efforts, making parents feel welcome in the building,
communicating effectively with parents, and conducting special events are useful
strategies. Parents want to be equal partners in the education process. They like schools
to provide activities for them to acknowledge the needs of working parents. Parents like
it when parent-teacher conferences are arranged around work schedules, but they truly do
not care for the conferences themselves due to the formality and limited time typically
allotted (Lindle 1989). Parents who perceive that they are receiving frequent and positive
messages from teachers demonstrate a tendency to get more involved in their children's
education than do parents who do not perceive that they are receiving such
communication.
A strong element of effective parental involvement is communication between
parents and teachers. For the most part, parents seem to prefer informal relationships
with their children's teachers.
Thorp (1997), in his study of increasing opportunities for partnership, enumerated
a four-part approach to professionals in order to increase partnership opportunities as well
as to improve the quality of the partnerships. These are 1) professionals need to explore
their own cultural experiences, values and attitudes. 2) Professionals need to learn as
much as possible from families about their cultural experiences, values and attitudes. 3)
Teachers need to carefully evaluate their own classroom settings and curriculum
strategies through a cultural and linguistic lens. 4) Professionals need to examine all
components of the service system for opportunities for family involvement.
Summary:
Schools are under increasing pressure due to decreasing resources, increasing
needs of children, and the demands of the 21st century. They cannot do the big job of
preparing our most precious resource for the future alone. It is important, therefore, to
take advantage of the resource of those most interested in children, their parents, in new
and innovative ways.
Families and school professionals agree that there is often a lack of participation
of diverse families in school programs. Their interpretations of this circumstance,
however, may vary. When teachers adopt a strategy that involves engaging in self-
reflection learning from communities and adopting programs and curricular approaches,
it is more likely that families will take the opportunities for partnership.
Parental involvement in education has long been a topic of interest among those
concerned with optimal development and educational outcomes for pre-school and
elementary school children. With increasing frequency, issues related to parental
involvement have also been examined with reference to adolescent outcomes. Across a
range of studies, there has emerged a strong conclusion that parental involvement in child
and adolescent education generally benefits children's learning and school success
(Chavkin et al, 1993).
Chanter 3
DESIEGN OF THE STUDY
1.GENERAL DESCRIPTION
The design of this study is action research. The purpose of the action research was to
investigate motivational ways of increasing parental involvement at Sharp School. The
action research was chosen because the researcher was part of the research, The
researcher intended to bring a change, thereby becoming part of the change and the
change agent.
There were three groups of subjects used in this action research. These include:-
(1) 40 parents, (2) the parent team committee of 12 people, consisting of teachers,
support staff members, and parents, and (3) 14 representatives from business and church
organizations from the community. The parent group was selected during the coffee
session. Parent team committee was selected on a volunteer basis. The community
member representatives were selected due to the location of their area of work near the
Sharp School environment.
At the beginning, a general need assessment was developed by the parent team
committee in collaboration with the school management team (Appendix-A). Five
hundred ten questionnaires were sent home to parents, four hundred questionnaires were
retumned.
The second need assessment questionnaire was developed by the parent team
committee (Appendix-A). The questions were distributed to only 24 parents who
attended the coffee and doughnut session. The rationale behind the selection of these
parents is due to the past experiences of the administration. The experience was that
those who show up for the coffee session activity was likely to be the potential and
trusted parents to depend on for recruitment of non-participating/involving parents.
2.DEVELOPMIENT AND DESIGN OF INSTRUMENT
The instruments used for this study were needs assessment questionnaires 1 & 2
and survey questions for parents (Appendix-A). Also, survey questions for the teachers
were developed (Appendix-A). Semi-structured oral interviews were also used during
meetings with stakeholders, and informal interaction of the researcher and four parents at
the schoolyard. Observational data was collected through note taking and was used at
each stage of the research. A parent logbook was created to keep track of how many
parents visited to volunteer at any time during the school and after school programs. The
decision for the development of the above logbook was due to the fact that the
community coordinator had no adequate data showing parental involvement in the
school. Furthermore, the rationale for the creation of the logbook was to collect adequate
data of parental involvement to enable the committee to provide appropriate incentives to
those parents who have volunteered or donated their time to the school. The business and
church organizations in the community were invited through phone calls and personal
interaction. The rationales for the phone call and oral invitations were to develop
personal interaction through a two-way communication in an informal situation. This
decision was finally reached in collaboration with the school administrators and the state
auditor who felt that personally inviting the representatives and explaining why they were
needed would carry more weight, and be more welcoming than written invitations.
Fourteen representatives were invited and they attended the meeting. Formally, a thank
you note was sent to each group that attended, followed by phone calls (Appendix-B).
The needs assessment questions and survey questions to parents and teachers
were designed to incorporate and comply with Joyce Epstein's six types of parental
involvement (Appendix-C). Epstein's types of parental involvement are also in
collaboration with the COME~R School development model, which Sharp School had
adopted.
Selection of the population for the study was derived during the discussion
meeting between the parent team, the principal, and the PTO executives, the information
obtained from the general parents needs assessment for the school reform, and the
researcher, at the researcher's site (Appendix-A).
Oral interviews were conducted using semi-structured questions. The interview
response was recorded through note taking. The responses for both oral interviews and
needs assessment questions were analyzed to find the common theme and or needs. Due
to time limitations of the research period, the researcher and the committee identified
identical and non-identical responses. Then, they prioritized the responses for
implementation.
Methods/Strateg~ies for Data Collection
Survey questions were distributed to 14 teachers present during the staff meeting
on December 18, 2000. Classroom teachers distributed the survey questions to the
parents. The 14 teachers were given 25 questions each to send home with the students.
The researcher intended to obtain 100% of the response from both the teacher and parent
survey. Parent involvement question box developed by the committee was presented at
the hallway for teachers and parents to drop in their survey responses. Also, some
personal contact was made by designated committee members to collect the survey
question responses. The committee met after the response return deadline of January
26th for the survey questions to be counted and analyzed.
3. Sample and Samnling technique
The population used for this project included: parents/guardians of the students
attending the intern's site, the parent-team committee! PTO, Sharp's SPMT, teachers and
the intern. These parents/guardians follow the same racial and social economic
parameters as the students, that are of the 510 students at the intern's site, 78% are
Hispanic, 20% are black, 1% are Caucasian, and another 1% are Asian. Also, the sample
for this project includes the Sharp Elementary School's grandparents, police, fire
departments, businesses and church organization representatives. Some of the above
community representatives do not have their children going to school at Sharp School but
have collaborative interest in the program.
Chapter 4:
Data and Data Analysis
Presentation of the Research findings:
This section answers two major questions, "What information was found?" and
"what did it mean?"
The purpose of this study is to investigate and implement ways of motivating
parents to become more involved in their child/children's education.
Data collection used for this study was needs assessment survey questions, oral
interviews and observations. Also, there was documentation in the parent logbook
(Appendix-D).
Three sets of needs assessment questions were developed in different stages of the
action research. The first needs assessment was done in collaboration with the SMT
members, to obtain parent input for the establishment of whole school reform, and for the
intern to investigate areas of need for her study before the summer holiday (Appendix-D).
One question out of nineteen needs assessment questions specifically asked the question
of the willingness of parents to volunteer at the school. From the responses, there was an
indication that 68% of the parents responded "yes" while 32% responded "no"
(Appendix-A).
The question that was prompted with the revelation of the above data was that if
68% are willing to volunteer, why doesn't that 68% participate in various activities and
join the PTO? The above concern and question was also expressed by the school
administrators and the PTO executives.
It was then that the intern, who is also a member of the SMT, decided to work on
ways of motivating parents to get more involved in their child's education.
The second needs assessment question was developed at the beginning of the
school year by the parent team to identify parents' needs, their willingness to serve as
volunteers in various ways, and how the school can help them. The questions developed
were geared toward obtaining the above information from the parents. During the coffee
and doughnut session, 40 questionnaires were distributed. Of the 40, 24 were completed
and were returned at the end of the session. Later during the week, when the intern was
supervising students in the morning in the schoolyard, 11 parents who normally drop
their children to school returned their responses to the intern. A total of 35 questionnaires
were returned, out of the 40.
The questionnaires contained S question groups, to provide the answer and get
input of:
-Parent willingness to get involved in their children's education
-What kind of involvement
-Time willing to donate/volunteer
-Problems, if any, that would hinder them from helping their child in reading and in
homework
-Ways in which the school could be more helpful
-Convenient times and days of the week for them to participate in programs,
workshops and training
The responses obtained were analyzed as followed:
TABLE 1:
Qetons 1 &5 Yes JNo No Respnse
1. Would you like to
get involved in your 96% 4% N/A
child's education?
5. Do you have any
problems helping
you child in reading 10% 77% 13%
and homework
ac i ii s ______________________ _________________________________________________
Looking at the percentage table above, the majority of the parents are willing to
be more involved in their children's education. In responding to question number 5, the
parents who stated that they have no problems in helping their children in academic work
out numbered those who stated "yes". H-owever, there was a problem with the non-
respondent parents. Those 13% might feel uncomfortable indicating they have difficulty
helping their children with schoolwork.
What this 90% of involvement means is that the studied parents are eager to get
involved but need to be invited and be provided with resources needed
TABLE 2:
Qetons 2 & 3 -Responses in %
2. Would you like to get more involved
in your child's education: 57%
a. At school 43%
b. At home__ _ _ _ _ _ _
3. In which activities would you like to
volunteer your time?
a. classroom! room mother 31%
b. trips 26%o/
c. lunch program! playground 9%
d. Assemblies! holidays 29%
e. Hall monitor 5%
The interpretation of Table 2, for question number 2 illustrated that 57% of the
parent population involved in the study have the desire to participate in the school
activities for the education of their children. Also, 43% of the parents responded with a
desire to help their child at home. This indicates that activities should be developed and
implemented to motivate the above parents to participate.
In question number 3, a variety of options were provided to obtain the parent
interest of activity to be involved, The data shown above identified and verified that 31%
of the parents would like to participate in school to help teachers in the classroom or act
as room mothers. 26% indicated their interest of involvement in school/class trips and
9% expressed an interest in volunteering during the lunch program and/or playground
supervision. Furthermore, there were 29% of the studied parents who affirmed their
involvement during assemblies and/or holiday programs. Lastly, there were the 5% who
stated that they would be involved in hall monitoring and/or hall duty.
The meaning derived on the above responses were that the 31% who would like to
be room mothers or serve as classroom helpers should be provided with the opportunity
to experience same. The opportunity to experience some trip involvement should be
provided to the 20% respondent while assembly programs be developed and
complemented to include the involvement of the identified parents.
Table 3:
Questions 6 & 7 Respnses Anlzdin %
6. In which way could the school be
more helpful toward your needs"
a. educational workshops for parents 43%
b. A lunch-in for grandparents' day 3%
c. ESL classes 0%
d. Parents' resource center 51%
e. Other: 3%
7. Which time of the day or week is
most suitable for you to participate in
the program/training
a. Morning 34%
b. Afternoon 12%
c. Evenings 17%
d. Saturdas 37%
Examining the percentage score tables for question 6, 43% of the parents
expressed the need for educational workshop for the parents. A lunch-in for
grandparents' day scored 3%. The intern speculates that this percentage might be the
cause of one grandparent who was present during the coffee and doughnut session. There
was no response to the need for ESL classes. Looking at the need of the parents'
resource center choice option, it is interesting to note that 51% of the parents involved in
this study supported the need for a parent resource center. This data represents that the
3% for the "other" are due to the parents who responded "N/A" for not applicable.
Responding to question 7, there was an indication that 34% of the parents
expressed that the mornings would be most suitable for them to participate in the
programs/training. 12% noted that a convenient time would be the afternoon. Another
17% responded that the evening suited them best, while still 37% of the involved parents
decided that Saturdays work conveniently for them.
The findings here mean that the appropriate time to schedule any program to
involve more parents would be mornings and Saturdays.
TABLE 4:
Qusions 4 & 8 Parent repnein % Rneof hours to volunteer
4. How many hours per 65% 10-20 hours per week
week are you willing to
volunteer? 35% 2-10 hours prweek
Please tell us your concerns
toward you child/children's 11%
education _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
On the table above for question 4, there was an indication that 65% of the parents
were willing to volunteer the average amount of 10-20 hours a week. The rest of the 35%
expressed their willingness to set aside 2-10 hours a week for involvement in school
activities.
This means that the majority of the parents studied are more eager to sacrifice any
available time for the school activities and their children's education.
The result for question 8 recorded the fact that 11% of the studied parents made
conunents as follows:
"My child being properly taught and educated, and any concerns regarding my
child's weakness, please inform me so that the problem can be resolved."
Another parent stated that: - "My child, RJ is in special education with Ms. "Esp," and I
would like to be involved in his education to make him feel positive about everything.
Then he can say, "I can do it Mom!" There was a parent who responded that her child
was in third grade. She wrote, "No concerns at this time."
Reading through the question responses for number 8 question, A father stated,
"My two children are in Mrs. "AB's" class. I am pleased with how she works
with my children and other students in her class. This is because she has opened
doors for parents to visit and help in her class at any time. I have had several
opportunities helping to read for my children and other students in her class. I
think that all parents should volunteer some time for the students in the class. My
children feel proud when my wife visit their classroom to help. I also feel happy
helping other kids. I have learned a lot since my children moved into that class. I
have confidence helping my children with their homework. This is because Mrs.
AB works with you step by step, showing you how to help the children with the
homework and other activities. I will be aivailable during my off days to continue
my involvement in the school and in my children's classroom."
What this means is that 65% of the parents who responded are willing to volunteer 10
hours or more a week for the involvement of education of their children.
With the result of the analyzed data, the committee met to plan and prioritize the
following activities due to time limitations with the collaboration of SMT, PTO, and the
school administrators. To create a welcoming atmosphere and environment, the
committee designated some members to produce posters with Logos: - "Parents are
welcomed", and "it takes a village to raise a child." These posters were used to decorate
every part of the building with more emphasis on the front doors, creating a comfortable
welcome to parents dropping their child off. Also, "helping hands" posters were posted
at the front office and at every classroom door for each teacher.
The second activity was a session with the parents of the fifth grade students, on
September l9", 2000, (Appendix-C). The guidance counselor used this forum to explain
and educate the parents on the new standardized test the students would he taking in
April. She asked for their help in making sure that the students were present everyday in
school, monitoring homework, reducing TV viewing, and reading books and newspapers
with them.
During the discussion between the intern and the principal, an idea was shared to
plan the back-to-school night to include incentives! rewards for parents who attended.
The same idea was shared with the committee. Effort was made to search and obtain
some free gifts for the parents. This assignment was given to the computer teacher who
unfortunately was on the transition of transferring to another school district. She made
great effort to obtain some sites for the incentives, but it happened that it was meant for
an individual free offer by the parents. That plan failed.
As the school was going through reformation with the COMER program, the
principal wanted to get rid of most of the older books. The intern suggested that the
books might serve as a good incentive and resource element for parents. Then the
principal stated that since he did not have his account ready to purchase for any items for
the parents, that he could make the old books available for parents who attended the
back-to-school night.
The back-to-school night was covered with speech and workshop by the principal,
the vice-principal, the COMER school facilitator, and the intern. All spoke and explained
different COMER components and elements. The vice-principal explained the ESPA test
and scores (Appendix-C). About 65 parents attended the group conference in the
auditorium.
The 4~h activity was meeting with the fire department, businesses and church
organization representatives (Appendix E). On November 1 l" 2000, a discussion was
held on the key issues of their getting involved with the school to share their ideas and
have a voice in the school decision making. At this meeting, it was established that the
University of Medicine and Dentistry of New Jersey-School of Osteopathic Medicine, a
branch of Kennedy Memorial Hospital, would be presenting at career day for our 5
graders, the graduating students during the promotional exercise.
Staffing from October 27'h, the intern and the parent team provided coffee, tea and
doughnuts in the parent resource center, which the intern and the committee planned,
developed, and established. The schedule for the above motivation program (coffee and
doughnuts) is every Friday morning from 8:30-9:l5am (Appendix-C).
On November 21st, there was a Thanksgiving dinner for the 5th grade parents
(Appendix-C). This program was planned and executed in collaboration with the intern's
parent team! PTO and the 5th grade teachers. Also, the community businesses and
organization representatives, most of whom donated the turkey used for the dinner, were
invited. This was the 61h motivational activity.
Also on November 27", a parent-teacher conference night was held. Most
teachers recorded 100% attendance of their parents (Appendix-D). Parents were given
some books as incentives while teachers and students who had 100% parent attendance
were rewarded with a pizza party
On November 30fh, the intern and the Hispanic club/committee presented cultural
awareness programs for students, parents, and community members (Appendix-C). This
program was designed to sensitize parents, teachers, students, and other community
members to learn through cultural diversity. This was the 7" motivational and recruiting
activity.
Another exciting and rewarding activity organized and coordinated by the intern,
the parent team committee, and the school administrator was the breakfast served to the
parents, one hour before the students' performance for the Christmas concert on
December l9'f (Appendix-C).
February 2 3rd and 2 7 th were designed to present rich African and African-
American heritage culture for the parents and entire school community (Appendix-C &
D). Fashion show, dancing, and a Wax Museum were presented. To accommodate those
parents who could not attend the day show on the 23rd, an evening show was preformed
on the 27"
The next step, taken by the committee and the intern, after the above motivational
activities was to present the rest of the listed objectives and activities planned to be
performed to the principal, the vice-principal, the PTO executives, and the COMIER
school facilitator (Appendix-C). On the approval of the previously mentioned personnel,
the principal then presented the ideas to the School Planning and Management Team
members. At the meeting with the SPMT members, the intern was directed to explain the
activities. After the intern's explanation and answering of questions on the listed
objectives and activities, it was also approved on that level. Since the school is involved
in a zero-based budget, the principal advised the intern and the parent team committee to
budget for the personnel needed, (bilingual school coordinator) materials, and equipment
needed for the implementation of the objectives and activities. The bilingual school
coordinator need was arrived at, because 78% of the parents and students are Spanish-
speaking. Therefore, to reach these parents, bilingual community school coordinator is
needed to break the communication barrier. The intern and her committee met to budget
the amount to be spent for the 2001-2002 school year. Meanwhile, for the year 2000-
2001, some money, about $3532, was allocated for the parent involvement programs
through the Title I budget (Appendix-C). Some money was allocated to purchase a
computer, TV/VCR, and tapes to equip the parent resource center which was established
by the intern and her parent team committee. Money was also allocated for seven
workshops for the parents. This allocation was for the presenter/consultant and
refreshment for parents. Other activities budgeted through the Title I program, were
winter parent team conference with the parents, parent breakfast/coffee klatch, end of the
year parent conference, and plaques for the parents of the year. The parents of the year
awards were given to those parents who donated their time to volunteer during school and
after school for activities. Also, the parents whose child/children have had perfect
attendance and returned their homework to the teacher were awarded. The criterion for
this award was obtained from the parent signing book/log, student's attendance registrar,
and classroom teacher's record for homework activities.
In order to serve the parent population, it is important to understand what is
important to them. It is critical to view their need by obtaining their input through
interviews, questions, phone calls, and personal interaction. The intern and the parent
committee made every effort to collect data by providing a sign-in book for each activity
performed. A logbook was also provided in the office to keep track of parent volunteers.
At the beginning, the intern wanted to investigate all the activities presented to
parents in the previous year and obtain the record of parent attendance to compare how
much impact and effectiveness the project would produce.
All effort to obtain the above information from the school community coordinator
proved to be abortive. The school community coordinator made excuses. She expressed
that, due to her consistent movement from lack of office space, she was not able to keep
track of the location of those records. Then, the intern and the parent team met to agree
that comparison at this time would not be feasible. Rather, we would have to establish
our own record of events, activities, and parent attendance and volunteer records to
compare with next year. In other words, this year, active parental involvement programs
would be the baseline for next year' s measure of impact and effectiveness.
Furthermore, the Christmas concert where breakfast was served to the parents
before students' performances attracted many of the parents, grandparents, business
representatives and community organizations to the event (Appendix-D).
As the activities were developed and implemented by the committee and
continued to progress, the committee met to discuss the need to bring volunteer parents to
help in the classrooms. After several deliberations on how and what they would do in the
classrooms, it was agreed that 2 sets of questionnaires be developed and distributed to
teachers and parents (Appendix-B). This action was executed as planned. The responses
were returned as explained below.
16 questionnaires were distributed to the teachers who attended the staff meeting
to obtain their input of classroom involvement. 7 responses were returned. In question 1,
which asked, would you be interested in having classroom become a "hang out" for
parents to assist in several areas of need? 3 teachers responded "no," however one of the
teachers responded no with this comment, "No, only because I work in a small room with
other teachers. I believe parents can work in classrooms as tutors." A co-teacher in one
of the second grade classroom did not respond yes or no, rather, he stated: - "Right now,
Mrs. C, Miss X and I are working well together, but I am still getting phased in. It would
probably be better for them not to have more new people to help until they adjust to me
being there full time." The rest of the teachers did not respond or comment, on question
n~umber 1.
In question number 2, which asked if parents wYould like to get more involved in
their child's education, there was an indication that 2 teachers responded yes with the
choices of arts and crafts activities, arranging for parties and assisting during field trips.
1 teacher responded as above, however, she added, "yes, special activities not during
instructional time." The rest of the teachers did not provide responses to this question.
Examining question number 3, which says, "when would it be feasible for you to
welcome parent volunteers into your classroom?" one teacher responded with a special
statement, "Only when asked." Another teacher stated, "I am not sure." The rest of the 5
teachers did not answer the question.
At the "comnments" section of the questionnaire, various teachers provided the
following statements. A fourth grade teacher responded, "Only activities which do not
deal with academics. I also would not like them to come in whenever they want. This
could cause many problems for myself and other teachers." Another teacher stated, "IT
would come up with some classroom activities that would involve the parents.'" One of
the first grade teachers said, "We are in need of parents with arts and crafts projects ideas,
but parent readers are always welcomed also." A co-teacher in second grade said, "It
would be good not to jeopardize the instructional assistants in grades Pre-K, K, and 1 st,,
He went on to say, "P. S. We need more lunch aides." Today, they plan to have four
classes in the gym during the second lunch." Another second grade teacher wrote, " need
for parties and field trips." An ESL teacher was concerned when she wrote, "some of our
parents don't speak English, volunteers as translators needed." The rest of the returned
questionnaires had no comments written on them.
Counting the parents' survey questionnaire, it was found that 16 questionnaires
out of 30 questionnaires were returned. Reviewing the four questions presented in the
survey, 10 parents responded "NA" in all of the questions. However, some of their
comments are as follows: - "I will help donate what I can." "I would love to help, but I
can't. Ijust had a baby." "I work up to 4:30pm or 5:00pm." "Sorry, I work from
7:00am- 3:00pm."
The rest of the six parents responded positively in all the four questions, some
identifying specific times, days and their interest in volunteering. Some said, whatever
you need me to do in question 3. In question 4, a parent said yes, with the following
comment, "'I am going to look for my arts and crafts magazines to see what to make,
more likely, I'll show them how to make play-dough.
With the results of the above analysis, the committee decided to hold sending
parents into the classroom, but to continue with other activities that are progressing.
However, they supported the chairperson and the intern, who volunteered to use their
special Education classrooms as the pilot for parental involvement. Meanwhile, the 2
teachers involved are utilizing the parents help in their classrooms.
Oral Interview
A semi-structured oral interview was conducted with one of the parents who
volunteered her time to work with the teachers in a parent involvement pilot classroom.
Some of the questions of the interview included: (1) how do you feel helping your
child in the classroom? (2) What is your child's attitude to seeing you in his classroom
helping his teacher and other students? (3) From your experiences participating in your
child's education, what will be your advice to other parents who don't offer the same
opportunity to their children?
In question number 1, she responded that she felt happy to have first-hand
information on how the teacher is teaching her child. She stated that it is an excellent
experience to her and she had learnt a lot. "I now have more confidence in the teacher
and her assistance. They have great talent working with those children." Responding to
question 2 she said, "My child likes it when I come to the classroom. His behavior is
improving and his self-esteem is also increasing. He feels proud of himself."
Answering question 3, she stated, "I will tell them to make time to visit and help
in their children's classrooms/school. I don't usually have time to help my child at home.
Helping my son in his classroom with other students could have made up any of those
times lost by engaging in other activities. Experience had shown me that it is important
to make that sacrifice for our children." She went on to say during informal discussion,
that she has no complaints for her son's teacher. Also, that she knows what she is doing.
When asked, what is your son's teacher's reaction about your being in the classroom
most of the time, she responded, "She likes it. I help her grade the papers, test/evaluate
the students and read to my son and other students. She is really pleased with my
presence.",
Summary:
With all the analyzed data and the oral interview information, it is evident that the
parents were becoming comfortable with coming into the school building for
participation, as opposed to the earlier relationship with the school staff. The studied
parents were becoming more expressive and were willing to share their input for the
benefit of their child's education.
Also, there were indications of trust building relationship between the parents
who volunteered in the parents' involvement pilot classrooms and their teachers. This
relationship exhibited strong partnership in education between the teachers and the
parents. Furthermore, there was an expression of appreciation by the volunteer parents
because of their experiences of hard work preformed by the teachers in the classroom.
Chapter 5:
3Discussion and I~nterpretation. of Finding
The purpose of this study was to investigate ways to motivate parents to get more
involved in their children's education. In this chapter, some questions relating to the
areas of focus for the parental involvement will be answered. Such questions included:
What method did Sharp School use to gain parent input into policies related to parental
involvement.
-To what extent are parents actually involved in decisions on parent
involvement strategies, school-wide plans and the funds reserved for parent
involvement activities?
-Is Sharp School community supporting a strengthened school/parent
partnership?
-What practices are most promising in strengthening the school! parent
partnership at home and at school?
This chapter will also describe and interpret the results analyzed in Chapter four.
From this exercise, the conclusions were drawn with necessary recommendations. The
discussions were organized into the following sub-headings:-
a. Statement of the questions and the resulting responses
b. Conclusion from the funding
c. Educational Implications
d. Recommendation for future research
A. Statement of the Question and the resultin2 responses
The questions are: (1) What method did Sharp School use to gain parental input
into policies related to parental involvement. Sharp School is undergoing a whole school
reform and has adapted the COMIER School Model. In the COMIFR School Model,
parental involvement is built into part of the element of the school development program.
For a successful school development program, Sharp school must obtain parent input in
order to initiate the program. To obtain their input, need assessment questionnaires were
given to the parents. The data collected from the initial needs assessment survey
prompted the researcher, the school administrator, and SMT members to embark on the
investigation of the ways of motivating parents to participate more in the education of
their children. The explanation and the analysis of the initial needs assessment survey
and other subsequent assessment surveys were preformed in Chapter 4. In tables 1-4,
various questions relating to involvement, strategies, and activities for motivations were
presented. Analyzing the responses, in table I questions, there were indications that most
parents studied were willing to get involved more.
(2) To what extent are the parents actually involved in decisions on parent
involvement strategies, school-wide plans and funds reserved for parent involvement
activities. In Chapter four, there were discussions of the invitations given to the
community members to share in the school-wide decision making. As Sharp School has
a school based management, parents have a quota to represent in making decisions and
planning for the school. That quota represents 25% of the parent involvement.
Parent/teacher organization and parent team committee also served as a bridge between
SMuT and PTO. The logbook record will also show to what extent parents are actually
involved (Appedix-D). The funds reserved for parental involvement activities where
parents help to raise funds through the sale of various items as authorized in the school.
Through the whole school reform process, the parent team was mandated to plan and
budget the money needed for planned activities. Through the Title I fund, parents were
allocated some money for parental involvement activities (Appendix-C).
(3) Was Sharp School's community supporting a strengthened school! parent
partnership? This question can be answered from the various activities performed in
Chapter 4 for the parents' recruitment and motivation. Also, as a result of those
responses from the parents and other stakeholders, the parent team was supported by the
Sharp School Management team to budget for the hiring of a bilingual school community
coordinator to help in breaking the communication barrier between Sharp staff and
parents (Appendix-C). This is because, the school consists of mostly 78% Hispanic
community. hI order to reach out to bring and educate parents on parental involvement,
in the successful education of their children, a bilingual school community is needed.
This will help parents to open up and express their views comfortably.
Conclusion from Finding~s:
From the findings made and the interpretation of results, the researcher concludes
that:
-Majority of the parents studied were willing to participate in the education of
their children both in school and at home with homework and other related
activities
-The intern achieved her objectives in the development and enhancement of
her skills in communication, interpersonal relationships, partnerships,
empowerment, and cooperative teamwork.
-The intended organizational change was obtained. This was because, parents
can comfortably come into the building, sign in the logbook and request to see
their children's teacher or participate in various activities as presented in this
school.
-Sharp School staff have expressed a regard to their relationship with the
families as a partnership in which home and school share responsibility for
children's learning
-Children were presented with more opportunities for meaningful engaged
learning through cultural awareness activities and Christmas concerts where
parents participated on both the development, establishment and
implementation
-Students were able to see the connection of the curriculum in the school and
the skills that are required in the real world through open and two way
communication between the parents and the teachers and school
administrators
-Sharp School had utilized the result of the findings from this project to
provide the teachers the opportunity for professional development training on
collaborating with parents and families, learning about family dynamics and
nontraditional famzily stractures. The training was geared towards improving
two-way communication between school and home, reducing barriers to
family involvement and understanding diverse cultures.
-Family involvement of Sharp School had increased to extend to the
community members such as the church, bank, business and health care
representatives to participate in decision making and procedures
-Through the formation of parent team committee for this project the "T" in
PTO, which stood for teachers, and usually didn't have teacher participation,
was well represented in this committee that serves as a bridge between the
SMT and the PTO. Writh this committee, the members became instruments of
getting parents and teachers together to educate kids who could get lost when
the adults' start, "shouting at each other". This is opposed to the idea of the
group concentrating on how to "'deal" with the non-compromising attitudes of
parents.
-The increase of parental involvement of Sharp School has made every
member of the school community aware of the importance that "everyone's
on the same side, or should be that of the child."
-To break communication barriers, due to non-English speaking parents, Sharp
School needed to hire bilingual school community coordinator.
Educational Imulication:
This research will help to enlighten other neighboring schools to develop and
implement motivational activities for parental involvement.
It will highlight the importance of the school district to adequately provide
training to both parents and teachers on how to work collaboratively as partnership in
education for the higher achievement of the students.
It will identify the most promising practices applied in strengthening the school!
parent partnership at home and in school.
This study will exhibit the extent that the parents are actually involved in
decisions on parent involvement strategies, school-wide plans and funds reserved for
parental involvement activities.
Recommendation:
Follow up research is suggested to investigate:
-The attitude of teachers toward parental involvement in classrooms
-Parents' perception of parental involvement in middle schools
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SHB~fl SCHOOL PARENT SURvEy
1. Uaes Sharp School provide a safe 
-environmetnt for '·yoUr Oh~~Irld? Xes No2.. lrn yois 1fi~Pat~Pes aregr~eeted in a fedl, cutosmnnrwe h'contact the school? Yes NO Y oreu anrwe 
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-16. 
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-day for varenrjc/tcbt r ton~Frncesrta Ye 'Nof
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Parent Survey Summary
The followine is a summary of responses to our surv~ey given to the parents and guardians
of our students at f- C Sharp School. Numbers indicate ?j of total responses
Question # Yes No
1 88%m 12%m2 91% 09%m
3 89%m 11%14 93% 07%5 83%A 17%m6 91%1 Og%7 88% 12%r
8 88%m 12%m
9 86%4 14%10 82%~ 18%
11 88% 12%
13 74% 26%-14 90%m 10%15 89% 11%o
16 78% 22%~
17 87% 13%18 82% 1 8%
19 78% 22%
NEED ASSESMENT QUIESTIONS
FOR PARENTS
1. Would YOU like to get more involved in your child's/children's education?
Please circle one of the following: Yes No
2. If you answered yes to question #1, would you like to get more involved in
your child's education: A. at school B. at home (please circle A or B).
3. If you circled A in question #2, in which activities would you like to volunteer
your time (please circle one):
A. classroom/room mother B. trips C. ·lunch program/playground
D. Assemblies/Holidays E. Hall monitor
4. How many hours per week are you willing to volunteer? ___hrs.
5. If you circled B in question #2, do you have anty problems helping your child!
children in reading and homework activities? Please circle one of the
following:
Yes No
6. If you circled yes in question #5, mn which way could the school be more
helpful towards your needs (please circle one):
A. Educational workshops for parents
B. A lunch-in for Grandparent's dlay
C. ESL classes
D. Parents' resource center
E. Other:__ 
_ _ _ _ _ _ _ _
7. Which time of the day or week is most suitable for you to participate in the
programs! training? Please circle one of the following:
A. Morning B. Afternoon
C. Evening I). Saturday
8. Please tell us your concern(s) towards your child's/children's education.
HfC. SHARP ELEHENFATRY SCHOOL
1. Les gustaria envolverse mas en Ia educacion de sus ninos?
Favor de hacer un circulo en Ia siguiente NSI N
2. Si conte~stor si a Ia pregunta #1, Ies gustaria envolverse mas en Ia educacion de sus
ninos: (Favor frcircular A oB)
A. en Ia escuela
B. en su casa
3. Si circulo Ia A en Ia pregunta #2, en que actividades le gustaria servir de voluntaulo
A. salon/madre en el salon
B. viajes
C. programa de almuerzo/r~ecreo
D. asambleas festivos/dias
E. Vigilancia en los pasillos
4. Cuantas horas por semana esta dispuesto/a a ser voluntario/a? ___hrs.
5. Si circulo Ia B en Ia pregunta #2, tiene usted aigun problema ayudando a su
ninolninos Ieyendo o haciendo las asignaciones? Favor de circular una de las
siguientes: N
6. Si circulo si en Ia pregunta #5, de que manera Ia escuela puede ayudatlo con sus
neceskiades (favor de circular una)
A. Taller educacional para padres
8. Almuerzo-en Ia escuela para de Dia de los Abuelos
C. Clases de ESL. (Ingles como segundo lenguale)
D. Centro de recursos para padres
E. Otro:_________________
7. Que hora del dia es mas conveniente para usted participar en
programaslentrenamiento?3
A. por Ia mananas
B. por Ia tarde
C. anochecer
D. sabado
8. Favor de decimos sus preocupactones con respecto a Ia educacion de sus ninos.
Parents Survey
1. Are you interested in being a
Parent Volunteer? 
2. What days and times are you 
ava ilable?
3. What activities would you
like to assist wi~th?
4 ~. Would ~you like ·to
demonstrate Ar~ts Er Crafts tobr
the Children?
What typ~e?
C[~~~Nme
AddreYSS
Phottne
H.C. Sharp Elementary School
Parent Team
Parent's Survey
1. i~tai usted inrteresado en ser un Padre Voluntario?
Si___ No
2. LQue dias y que tiempo estaria usted disponible?
Si___ No___
3. ~ En que actividades poldria o' le gustaria ayudar?
Si___ No___
4. b e gustaria demnostrar Arte y Arlesania a los ninos?
Que tipo?
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H. C Sharp ~lEl~~fem ventary School
Camden, New Jersey 08106Tel. (856) 966-8988
Joseph Falco, Principal Albert Campbell, Vice Principal
October 12, 2000
Captain Raynaldo Santiago
Camden City Fire Department
4 N. 3rd Street
Camden, New Jersey 08102
Captain Santiago,
We really cherish your input and attendance at our SMT meetings. Yourattendance will benefit the children's achievement and development. The SharpSchool family would like to give you our deepest appreciation for becoming part ofour school management team.
Yours truly,
Joseph Falco,
Principal
Albert Campbell,
Vice Principal
October 12, 2000
Captain Raynaldo Santiago
Camden City Fire Deoartment
H.C. Sha~ Eleentar School
Camden, New Jersey 08105
Tel. (856) 966-8988
Joseph Falco, Principal Albert Campbell, Vice Principal
October 12, 2000
Reverand G. Kent Walmsley
Hope Memorial Baptist Church
952 N. 34th Street 
Camden, New Jersey 08105
H."~~3n &h~~ H' ktf Hayes AvenuezyS~o
Camden, New Jersey 08105Tel. (856) 966-8988
Joseph Falco, Principal 
~~Albert Campbell, Vice Principal
October 12, 2000
Marie S. Boilers
Implementation Coordinator
Yale University/$Dp Corner
26 Mercator Lane
Willingboro, NJ 08041 
Ms. Boilers,
U17 cPrl, ~.L..:.l 
-
4 
~~~~~~~~~~~~October 12, 2000
Marie Cunningham
Calvary Bible Tabernacle
47 N. 23rd Street
Camden, New Jersey 08105
~~I.C S3Znd & Hayes AvenueuySho
Camden, New Jersey 08105
Tel. (856) 966-8988
Joseph Falco, Principal Albert Campbell, Vice Prin
October 12, 2000
H.C ShaP,'~aEl)aem Aentay Schoold
Camden, New Jersey 08105Tel. (856) 966-8988
Joseph Falco, Princi al
~~Albert Campbell, Vice Principal
October 12, 2000
Claudia A. Switala
HMDNJ-SOM
Department of Family Medicine
40 B. Laurel Rd.
Stratford, NJ 08084
* ~~Ms. Siaa
We really cherish y~our input and arrenrl~n,- ~ ,.. Cn r'T
Marvin Herring, MD
HMDNJ-S OM
Department of Family Medicine
40 Ii. Laurel Rd.
Stratford, NJ 08084
H.C. Shap Elementary Scool032nd & Hayes Avenue
Camden, New Jersey 08105Tel. (856) 966-8988
Joseph Falco, Principal Albert Campbell, Vice Principal
October 12, 2000
David Garrison
Cartun Hardware/City Chamber of Commerce
3514 Federal Street
Camden, New Jersey 08105
Mr. Garrison,
We reallyI cherish your input and attendance at our SMT meetings. Yourattendance will benefit the children's achievement and development. The SharpSchool family would likre to give you our deepest appreciation for becoming part of
our school management team.
Yours truly,
Joseph Falco,
Principal
Albert Campbell,
Vice Principal
H~C Sharp School
32nd & Hayes Ave.
Camden NJ 08105
Joseph Falco Albert Campbell
Principal Vice-Principal
March 26, 2001
Dear Parents,
We're kicking off a new after-hours program called Famil~y Reading
Night. It's an opportunityr for you and your children to come to the school
one night a week to read, together or alone;, and to talk about books.
Perhatps, more importantly, it's a chance to have fun and invest some uaulity
tjipe in your children, and in their education here at HIC Sharp School.
Family Reading Night is every Monday night from 6:30 p.m. to 8:30
p.m. in the school library starting May 7, 2001. You need not commit to
every week, and you are welcome to come and go on your own time
sched~ule. A teacher's aide and students will be on hand to help you find
books and if you'd like, to take a computerized test with the Accelerated.
.Reader Program.
I'd also like to thank Mr. Falco, Ms. Higs, and the p~arent team
committee for their support, and PTO executives for sponsoring Family
Reading Night by helping satisfy necessary expenses.
When you demonstrate that reading is an important activity in your
life, it goes a long way to instilling a love of reading in your child. Please
plan to drop in on Family Reading Night!
Bibiana A6chiolonu ((ntern)
P.S. Each child must be accompanied by an adult. Attendance by child with
an adult qualifies him or her to earn a chance in our weekly drawing to
receive a student of the weekc prencil. We'll also have coupons from
Pathmark for adults. See you there!
H. C. Sharp Elementary School
To: ti~r.Falco
From: Mrs. 8. Acholonu/ Parent team Committee ~J-~
Subject: To provide a parent log book in the off ice
Date: November 16, 2000
For eff iciecnt and accurate accountab ii ity at parental inrvolvement
during various activities in our building, we request that you provide a
bookibinder to be placed in the office for every parent who volunteer for
any activity or attend any conferences or open house can sign in and out.
Also, there should be an indication of the time/hrs. spent during activities,
conferetnces/workshops. etc.
This record will help us to keep track of any emergencies or incidents
that might occur whilIe parents are in the builidin~g or on trips with teachers.
Amongl other things, thi s log book w ill hel p us i n sel ect ion of The
Parent(s) Of The Year for The End Of The Year Parents Awrard.
Thanks for your attention and cooperati on to this matter.
CAMDEN BOARIZOF WLJCA1ON
HEALTH SERVICES DEPARTMENT
201 N. Front Street
Camdten, New: Jersey 08`102
(856) 966-21 08
FAX # 966-2105 
Dr. Theodore B. Johnson Mrs. Marion Proffitt
Interim Superintendent Assistant Superintendent, of Schools.
Mrs. Regina Broadbelt, M.Ed.'RN Mrs. Rosolyn Williams, M.Ed.,RN
Health Services Supervisor Educational. Program Specialist
Health Services
September 11. 2000
Dear Parent:
Enclosed is a permission form for you to sign if you wan your child to receive Tyleno: for a
temperature over 101 degrees. The Tyleniol· wi~llonly be given once to yout child in a school day.
You must send an adult to pick your child up from the nurse's office as soon as possible when
notified that your child has a temperature over 101 degres.:;:
Th~e school nurses will not giveTylenlol for any other reasons with this permission slip except as
stated above.
Sincerely.
BtiaBroadbelt. Supetjo of ei~Srie
Dr. Micffe enatn Chief School Physician
CAMDEN BOARD OF EDUCATION
HEALTH SERVICES DEPARTMIENT
201 N. FRONT STREET
CAMDEN, NEWx JERSEY 081.02(856) 966-2108
FAX (856) 966-2105
Dr. Theodore B. Johnson : Mrs. Marion ProffuttInterim Superintendent of Schools Assistant Superintendent of Schools
Mrs. Regina' Broadbell, M.Ed., RN~ Mrs. Rosolyn Williams, M.Ed., RNHealth Services Supervisor Educational Program Specialist
Health Services
Ii cle septiembre de 2000
Estimados Padres:
Adjunto le estaxnos enviando un permiso para su firma si usted quiere que su nifto/a reciba Tylenolcuando tenga una temperaur sobre los 101. grados. El Tylenol se le darri solamnente una- vez a sunifto/a dur~ante~ el dfa escolar. Cuando se le notifque que su nubl tiene una_ temrperatura de. m~s de101 grados usted deber~i enviiar inmediatainente un adulto a recogerlo. El nubi/a estarAi esperando
en la oficina de Ia enfermera.
Las enifermer de las escluelas no Ic dar8n Tylenol a sus io p ngu o rzc etpermiso, excepto por Ia especificada arriba. ilsprnnuaor a,,cnet
Sinceramente,·; :~:- 
·;
Regina Broadbelt, Supervisora de Salud
Dr. Michael Weingarten, Jefe M~lico de las Escuelas
CAMDEN CITY PUBLIC SCHOOLS FILE CODE: 5141,21
Camden. New Jersey 08102
Exhibit
…-"--'-----"--------
ADMINISTERING MEDICATION
ADMINISTRATION OF TYLENO3L (ACETAMINOPNENWl
Standard Medication Order
Parental Permission:
I give my permission for the school nurse of_________________
School to administer Tylenol (acetaminophen) to my child for a temperature elevation of 101 F
degrees or above (oral temperature). The dose of the medication will reflect the chiid's age and
weight .
Only ONE dose will be administered a day.
Does your child have any allergies to medication. ft so, please fist the name of the
medic ation( s):…
Usual mode of administration:
Elixir (liq uid)_______
Chewable…-
Tablet
Parent's signature
Date:~"""" 
~~~------
Address:
…"- ~~~'----------
Telephone :
Name of Physician:____________
Telephone: …-…____________
'Tylenol (acetaminophren) should not be given to children with liver disease.
Date: October 26, 1998
CAMADEN BOARD OF EDUCAT1ON GOVERNANCE MANUALI '.!ICamden, New Jersey 08102 Policies/Regulations/Bylawls
H. C. Sharp Elementary School
9)28 N. 32nd Street
Camden, NJ 08105
(856) 966 - 8988
Fax (856) 342 - 8103
Mr. Joseph Falco, Principal Mr. Albert Campbell, Vice Principal
December 7, 2000
Dear Parentsl~uardians,
The Cheeripaders will be having a Holiday Celebration with the Safety Patrol on
Friday, Dec. 15. 20030 from 2:30 -4 pm. We would appreciate any help you couldgive. There is q list of some items your child could bring. There are approximately
40 children. A permission sfip for you to sign will be sent home next week .
THANK YOU
CHIPS
PREIZELS
PLATES
NAPKINS
CUPS
DIP
POPCORN
SODA
JUICE
CANDY TREAT
PLATES
YOUR IDEA
My child ________will bring _________for the Holiday
Celebration .
Parent's Signature Date
H.C. Sharps Elementary School
Uniform Survey
Most of the parents who responded to the survey about school
uniforms said that they were in favor of them and would like to begin in
January. Some parents said that they would need time to work this into
their budgets.
At this time, wearing uniforms is optional. If you would like your child
to begin wearing the Sharp School uniform in January, that's fine. For
those who need more time, allow yourself the time to do so. W~e are
aiming at grades kindergarten, first, and second. In September, we will try
to institute this in the upper grades.
The uniform for girls is a navy blue skirt or slacks, a white blouse
and a red tie; for boys, it is navy blue trousers, white shirt, and red tie. it
can be purchased at Forman Mills and other reasonable stores. In the
cold weather, a navy blue sweater would be fine.
Sincerely,
Joeh Falco,7·~-c
Principal
H. C. Sharp School
3 2 nd & Hayes Ayes.
Camden, NJ 08105
Joseph Falco Albert Campbell
Principal Vice-Principal
November 13, 2000
Dear Parents,
The PTO executive officers and several parents have expressed interest in
uniforms for Sharp School. The uniform consists; of a navy blue skirt, white
blouse, and red tie for girls and navy blue trousers, white shirt, and red tie for boys.
These are available at local stores at reasonable prices.
Please circle the yes/no responses and return this questionnaire to your child's
teacher:
1. Yes - No Would you be in favor of Sharp School students wearing a school
uniform, as described above?
2. Yes-No Would you like to see this begin in grades K -2?
3. Yes - No Would you like to see uniforms in grades 3 -5 as well?
4. Yes -No Do you think the uniform prolgram should begin in January 2001?
5. Yes -No Do you think the uniform program should begin in
September 2001?
6. Yes -No Do you disagree with the uniform concept in a public school?
My child/children is/are in grade/s _________________
K. C. SHARP SCHOOL
Parent/Teacher/Student Agreement
The Staff at Sharp School are committed to provide a
positive educational environment and address students' needs
which include the deuielopment of a positive attitude toward
self and others, as well as the ability to think critically,
in hope to get children prepared for the 21st century.
We pledge to work with parents, teachers, and students
and community, united toward a better future.~ We ask that you
promise to keep this pact by completing and signing the part
of the agreement.
Parents: I will do my best to:
attend at least one parent/teacher conference.
make sure my child completes homework 4 nights a week.
volunteer as a classroom helper.
be supportive of school rules.
~be supportive of my child's teacher.
make sure my child attends school regularly.
parent/Guardian's signature_________________
Students: I will do my best to:
be in school every day.
-be on time, not late.
do my homework and return it to school.
follow school and classroom rules.
-respect the teacher and other students.
take time to talk to my parents about what I did at school
e--ach day.
Student's Signature:___________________
Teachers: I will do my best to:
provide a caring positive atmosphere.
assign homework 4 nights a week.
set a positive example for a child by showing respect for
all people.
take into account individual strengths in children.
attend school functions and PTA meetings.
Teacher '5s ignature________________________
CAMDEN CITY PUBLIC SCHOOLS
Research, Planning, & Information Systems
201 North Front St.
Camnden, NJ 08102
To: Principal, Sharp School
Fr: Dr. Fred Reiss, Director
Re: Excessive Absence
Date: November 16, 2000
I am please to report to you that the attendance computer system is reporting that the Sharp
School had noi children with excessive absence during the first marking period. This is an
achievement of which you and the Sharp School should be proud.
Congratulation!!
xc
Dr. Johnson
Mr. Freeman
Dr. Farmer
Ms. Proffitt
Wl.C SHJARP W~L~4iEK4ARY SCHOOL
32.rn4 ~&*fver Ave.
C3a~hen, Wew Jersey 081 0
Te(. (8~6) 966-8399
Joseph Falco Albert Campbell
Principal Vice Principal
November 3, 2000
D~ear Staff,
Unfortunately, we have a student Geraldo Diaz from 4th grade. His
mother passed away on November 1, 2000. - The family asked if we can
have a t~ash collection towards the funeral expenses because there is no
insut~lrice. Your help will be greatly appreciated. If you would like to
donate, please see Ms. Esposito. Thank you.
Sincerely,
Ms. Esposito
Teacher
H. C. Sharp School
3 2nd & Hayes Ayes.
Camden, NJ 08 105
Joseph Falco Alber Campbell
Principal Vice-Principal
January 4, 2001
Dear Parents,
The Sharp School family would like to wish you a happy and prosperous New Year.
The survey that was completed in the fall revealed that many parents were interested
in having their children wear the school umifonn. We are encouraging all those
families who expressed interest to start sending their children to school in the school
uniform, which is a blue skirt or slacks with a white blouse and red tie for the girls and
blue slacks with a white shirt and red tie for the boys. A navy blue sweater is acceptable
if so desired. Forman Mills sells these items at a reasonable price.
On January 4 or 5, warning notices will be comning home to let you know if there is a
*8 problem in any scholastic area. The end of the marking period is January 31, giving
your chiild some time to make positive gains.
Important dates to remember:
January 1-2 - No School - Teacher rin-service
January IS-· No School .Dr. Matrtin Luther Kings Jr.'s birthday
Please update your aemergeny numbers if they have changed with Mrs. Lykrs, the
school nurse at 66-18989.
I3n~ case of an early- closing due· to bad weather, please make arrangements with your
children so thatthc~y know where to goa if dismissed early. Th~is infoclrmation is available
on K~rh radiG (C1060) andrE the FOX network. Our schrool nu'b~er is 6;14.
Slincerely,
Principall
iL. C. Sharp Elementary
f4 ~~~~~~~32nd & Haves AveCamden. NJ 08105
(856) 966-89)88
Dealr Par~ents andi GuardFians:
Every ye~ar, iI. C. Sharp School's 5th gaders are given a Thanksgiving~dlinner. This year it will take place on NYovember 21, 2000. We, the PTIO
Executive Board members, are ~invitiag you to be apart of mL
We are asking for volunteers to help decorate the lunchroom as weli as
prepare some of the Thanksgiving dishes we need. If you would like todonate or prepare a Idish or help in the decorations , just let us knows You
can contact MWs. Alpheaus ox you' child's fifth grade teacher it you have alnyqupestions about time dinner.
Belowv is a list of items being served. This dinner is being
sponsored by the H.C.Sharp PTO.
V ~As always,your prsesencea participation is welcomed and
greaitly appreciated~.
5th Grade. Thank~sgiing Dinner MNuv
8 Turkeys Corn
Tu'*py dressing String BeansGrai'y Co/lard Greens
Rolls Salads
Mashed Pottores Macronmi (baked)Rice Given BeansSweet Potatoes
Pie (Pumpklin or alpple) Cae PunchCup caets Jello Scda
Thank you in advance oro your support.
Marurza L Qpez-Pres.
Terry Genery- Vice Pres.
Doreeral Carter- Treasurer9 
~~~~~~~~~~~~~~~~Mary Regl- Secretary
Appendix C
Parental Involvement Activities
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SEPT. 20) SCHOOL MANAGEEMENT TEAM MEETIN&: 3.3Opm.5.3Opm
SEPT. 22- CANDY SALE: Mrs. Snyder-966-8995
OCT. Il
SEPT. 25 BOARD OF EDUCATION MEETING: 7:00pm
SEPT. 26 OPEN HOUSE: 6:3opni-8:3Opm
SEPT. 27 SCHOOL MANAGEMENT TEAM MEETING: 3:3Opm-5:3Opm
SEPT. 29 Last Day To Wear Short Pants
OCT. 6 SCHOOL CLOSED: Teachers' In-Service
OCT. 9 SCHOOL CLOSED: Columbes-Pulaski Day Observance
Remember that "In 1942, Columbufs siled the ocean blue annd America was di~scovered"
OCT. 11 SAVINGS DAY: Mrs. ·Mctaughlin 9:O0am-l 1:00am
SCHOOL: MANAGEMENT TEAM MEETING:: 3:30pmn-5:3Opm
OCT. 13 ATT~ENDANCE AWARDS DAY: Dismissal 2:25pm for students who were not absent dining
the month of September..
OCT. 18 BSIP MEETING: :Mrs. Snyder 9:00am in the auditorium:
OCT. 25 SAVINGS DAY: .Mrs. McLaughrlin 9:O0am-1 1:00am
SCHOOL MANAGEMENT TEAM MEETING: '3:3Opm-5:3Opm
OCT. 28 TIME: It is time to-move theclock BACK one hour before you goto bed.
OCT. 30 - BOARD OF EDUCATION MEETING:: 7:00pm
OCT. 31 HALLOWEEN PARADE: Parade will start at approximately 12:50pm. Children may bring
costumes in a bag and change afler lunch. Children who are to go home to change, MUST bring
a note frm parent. Come out and see our Ghosts &~ Goblins.
H. C. SHARP SCHOOL PTO invites you to be an active: member in association for this year. For information.
please contact Mrs. Lopez, P~TO President. COST: $2.50 per Iamily.
Once again, welcome to another year at H.C. Sharp Elementazy School.
PLEASE KEEP THIS POSTED FOR DAILY REFERENCE
R/.Nc.-esi sIA~LLTIVet~4
20 DE SEPT. REUNION DE EL MANEJO ESCOLAR: 3:3Opm-5:3Opm
22 DE SEPT- VENTA DE DJLCES: Sra. Snyvder 966-8995
11 DE OCT.
25 DE SEPT. REUNION DE EL JUNTA DE EDUCACION: 7:00pm
26 DE SEPT. OPEN HOUSE: 6:3opn-8:3Opm
27 DE SEPT. REUNION DE EL MANEJO ESCOLAR: 3:3Opm-5:3Opm
29 DE SEPT. Ultiino dia para los estudiantes de poner pantalones cortos.
6 DE OCT. ESCUELAS CERRADAS: Reunion De Macstros
9 DE OCT. ESCUELAS CERRADAS: Dia de ColumusPulaski
II DE ~OCT.., Dir·pA DE AHfiRk~· Sma. IMcIazzghlin 9~0am -1 I 00am ·
REUNION DE EL MANEJO ESCOLAR- ,3:3Opm-5:3Opi n
13 DE OCT. DIA DE EL PREMIO POR ASISTENCIA: Salida 2:25pm pen 'los estudia~ntes aye no estuvieron
ausentes durante el mes de Septiembre.
18 DE OCT. REUNION DEL BSIP: Sra Snyder 9:00am en ci auditorio.
25 DE OCT. DIA DE AHfORRk- Sm. McLaughlin :900am-1 1:00am 
REUNION DE EL MANEJO ESCOLAR :3:3Oqpm-5:30pin
28 DE OCT. CAMBIO DE HORA: Es hora de atrasar el reloj una horn.·'
30 DE OCT. REUNION DE LAJUNTA DE EDUCACION: 7:00pm
31 DE OCT. DIA DE LOS BRUJOS: Panada' enpiezara a las: 12:S0pnt Estudiantes pueden traer stis
vestidos en usa bolsa y se pieden cambiar despoecs de ci almuerzo. Estudiantes que se van a
;::· : cambiar en a casa, DEBERAN de traer manaiota do sa padre.
EL PrO DE LA ESCUELA 1W. SHARP Ic invitan pena ser tin mienibro. Pans ias infominacion, favor dc estar en
contacto con la Sea. Lopez, Presidente del 710. Cuesto: $2.50 per fazuilia.
Otra vez, bienvenido a otro ano en Ia escuela RC. Sharp.
FAVOR DE TENER ESTE CALENDARIO PARA REFERENCIA
HOC. Sharp Elementary School
Parent Team Committee
Needs Assessment
Revised 1O-I2-OO
1.A Bilingual Cowwnunity Coordinator
This will increase communication among the Spanish
Speaking Community and the School Personnel. It will help with
home visitations and recruiting parents to get involved in all
school activities.
2. Professional Deve~loprmnt Training For Teachers. a!Id Parents
The need is to develop an ongoing relationship between
Teachers and Parents. To learn about fawuly dynanuc~s and
nontraditional family structures. This will improve
comrrwnic~ation between the school and the home. Reducing
barriers in family involvement and enhancing the understanding of
diverse cultures.
IEducational Workrshops _for Parents
Training aind aIssistance prograim to strengthen the
school/fanuly partnership by providinrg educational materialsfo
school staff and parents. Assistance to parents can include
training in:
a. Understanding the importance of challenging acardemic
standards and how to help children meet them.
b. Mionitoring threir chrildren's progress.
c. Skills that help parents work with their children.
4. Assistance preparing for the GED exam.
e. Technology Training
4. Famnily Resource ~Centert
To provide a place within the school where famidlies can
go and talk with each other. Where staff and other resource
personnel can help families get various types of assistance.
**+Shgrt Term Goal - A trailer
**Lopg Term Goal - An addition to the school building
5., Computers for .the Family Resource Center
Technology materials such as computers, typewriters,
fax machines, calculators and other equipment, will provide
resources for parent involvement. Homewvolr hot lines and
computers will give parents access to unlimited sources of
educartional references.
i t . Mrotivational Incentives
To provide incentives for parents who donate their time
to the school. It will also promote students attendance; parents
will be awarded incentives if an increase in Perfect Attendance is
observed. Rewards given quarterly.
L.. Child Care .Services For Parents to Attend Training Sessions
To provide Child care services to parents who would
otherwise not be able to participate in varioua training sessions
and workshops.
TITLE I:
Parent Involvement Activity Budget $3,538
1) Parent Breakfast! Coffee Kiotch $200.00
2) Parent Workshop Refreshments $300.00
3) Winter Parent Conference $250.00
4) End of the year parent conference and plaques $500. 00
5) Materials! equipment for parent center
(computer & TV!VCR) $ 1,788.00
Total: $3,538.00
- -
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dents, and teachers believe chat partner- there are some commonaliries across suc- for School, Family, and Community Part-
ships are important for helping students cessful programs at allgr;ade levels. These nerships to coordinate each school's work
succeed across the grades, include a recognition of the overlapping and progress.WGood programs will look different in spheres of influence on student develop-
each site, as individual schools tailor their ment: attention to various types of in- Six Types of liwolvement;
practices to meet the needs and interests. volvement that promote a var etv of oppor-
time and talents, agoes and grade levels tunities for schools, families, and comrnuni- Six Types of Caring
of students and their families. However, ties to work togesther; and an Action Team A framework of six major types of in-
Table 1.
Epstein's Framework of Six Ty~pes of Involvement and Sample Practices
Type l Type 2 Type 3 Type4l 1P -'I~ Tvpe 6
Parenting Commu~nicating Volunteering Learning at Home Decision Makling Collaborating w-ith
Communitt·
Help all families estab- DeIsign effective fortns Recruit and organize Provide information Include parents in Identify; artd inteerte
lishhomeenvion- of school-to-home and parent help and sup- and ideas to families school decisions. de- resources and services
ments to support chil- home-to-school corn- port. about how to help sto- veloping parecrt leaders from the communitY to;
dren as students. munications about dents at hoem with and representaties. strengthen rshool pro-
school progracms and homework and other - rams family prac-
children's progress. curriculum-related ac- tices. and student
tivities, decisions, and learfllfl and develop. 
planning. ment.
Sample Practices Sample Practices Sample Practices Sample Practices Sample Practices Sample Practices
Suggestions for home Conferences with School and classroom tnformation for fami- Active PTA.IPTO or information for stu-
conditions that support every parent at least volunteer program to lies on skills required other parent orgalniza- denrs arid families on
leartting at each grade once a year, with fol- help teachers. adminis- for students in all sub- dions, advisory coon- community health, cul-
level, low-ups as needed. traors, students. and jects at each grade. cils. or committees tural. recreational. so-
other parents. (e.g., curriculum, safe. ciat supptdr. and other
Workshops, video- Lang4uage translators information on home- ty. personnel) for par- programs or services.
* tapes, computerized to assist families as Parent room or family work policies and how ent leadership and par-
ph one messages on needed. center for volunteer to monitor and discuss ticipation. Information on corn-
patenting aed child work, meetings. re- schoolwork at home. munity activities that
rearing at each age and Weekly or monthly sources for families. independent advocacy· link to leamning skcills
grade level, folders of student work information on how to groups to lobby and and talents, includins
sent home for review Annual postcard sur- assist students to im- work for school reform summer programns for
Parent education and and comments. vey to identify all prove skills on various and improvements, students.
orher courses or tain- i available talents, times, class and school as-
ing for parents (e.g.. Parent/student pickup jand locattions of volun- sessments. District-level councils Service intesration
(lED, college credit, of report card, with teers. and committees for through partnershipsfrnily literacy), conferences on im- Regular schedule of family and communityr involving school;
proving grades. Class parent, teIc- homework that re- involvement, civic, counseling. cu!.
Family support pro- phone tree. or other quires students to dis- rural, health. reere-
grans to assist families Regaular schedule of atructures to provide cusS and interact with information on school ation. and other agen-
with health, nutrition, useful notices, memos, all families wcith need- families on what they or local elections for cies and organiza-
and other services, phone calls. newslet- ed information. are learning in class. schooi representatives. tions; and bulsinesses.
rers. and other commu-
Home visits at transi- nications. Parent patrols or other Calendars with alctivi- Networks to link it1 Service to the commtt-
tion points to prc- activities tor aid safety ties for parents and sus- families with parent nity by students. fami-
school, elementary. Clear information on and operation of school dents at home. representatives. lie5, and schools (e·g..
middle, and high choosing schools or proarars. recycling, art, music,
school. Nreighborhood courses. programs. and IFamlily math. science, drama, and other activ-
heelpn to help fami- acriite within I and readine activities i tcrf~cicct o~
deratnd families. Clear information on Summer learning pack- Participation of
all school policies, pro- j Cts or activities, alumnui in school~
grams, reforms, andiprrasfrt-
transitions. Familyparticipatoion indts
setting student goals 
each year and in plan.
nina for collc~e or
work;.
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Table 2. 
Challenges and Redefinitions for the Six Tyrpes of Involvement
* TYpC i Type 2 Ty~pe 3 Type 4 Typc 
S Type 6
* Parcoting Communicatiw' Vui'untecrin~ Learning at Hlome Decision 
M~aking Collabo~rating uittt
Challenges Challenges Chlalleng~es Challenges 
Challengecs Charllenges
provide information to Review the rea3dability.· Rerutt sll OUntrur: Design and ornt'3air a 
Include patentleader. SOl\C Itit prOblittl'~i
at!l families who want clatrity. form. and l~:e- widcl~ so that Ohi famli- regular schedule of mn- from 
all racial. ethnic., of respunstbilitiez
it or who need it. not qucrtcy of all metmos.c lies~ know that their te~ratiVe homework; 
socioecontoflic. arid funds. sitarff and loca-
.tust to the few who can notices, and othecr printr time and talents are (ecg. weekly or bi- other aroups in the 
tions for collaboratr'ue
aretend workshops or and ronprint connie- welcome, m~onthly) that ives * school, 
activities.
meetines at the school nications. students responsibility 
onh Ifr silef
I building. ~~~~~~Make flexible sehed- for lisctussing impor- Offer training oeal Iltomfaiso
Consider parents whto j ules for v~lunterers, as- tant things they tire ladrtosresrp- onnut rorm
Enable families to do no: speak Enelish seniblies. and events to learning and helps 
resentatives of other for students. sucht as
i share int'ormatiotl with welt. do not read well, enlabLe parents who families stay aware of families, 
with input mentorine. tutoring-.
schools about culture, or need laqre ty.pe. worke to Darticipate. the content of their 
from and return of in- business partnerships.
backeround. childrcn s I ~~~~~~children's elasswork(. formation to all plar
talents and needs. Review the quality of Oreanire v·olunteer 
ems. Asr qiyo p
majr oml~'ittiiot orkc: prov·ide rtmrinng: Coordinate family- porsunities for ste-
Mak sue hatallin (nwslttrs. repor~tin match time andtalent linked homewhork ac- - nclude students (along dcnt; and 
families to
formation for and cards, confernce writh school, teacher. tivities. if students 
wihprnsindc- ptcpaeiconu
from familiesis clear, schedules, and so and student needs: and .hav~e se·eral teachers. 
sion-making groups. iyporm rs
usable. and linked to on). recognize efforts so 
oti evcs
children's success in that participants are Involve families and
school, productive, their children in all im- 
Mratch community
Establishclear two- portant curricculumi-re 
contributions with
way channels for corn- lated decisions. schooi goals: integrate!
munications from 
Child and famnily ser-
home to school and 
'ices with education.
from school to home.
* ' Redefinitions j Redefliitions Redefinitions Redefinitions Redefinitions Redeflinitions
W 'W~"~orkshop.' to mean I'.Communications "Volunteer" to mean 'Homcwork" to mean *'Decision snakina" to ''Community' to
more than a mneesin8 about school programs anyone who supports not only work done 
mean a process Of part- Imean not only the
about a topic held at and student progresS. schlool goals and chil- alone, but also interac- 
nership. of shared neiehborhoods where
the school building at a to mean two-way. dren's learning or de- tive activities shared 
views and actions to- stedent(rs homes and
particular time, "Work- thrlee-wauy. and many' velepment in any way). with others at home or ward shared goals. not 
I chools are located
shop". may also mean way channels of corn- at an> place. and at arty in the crntntnitvlink- 
just apowerstrugglec bitt ai~o any neighbor-
making information menication thrat con- time - not just during ing, schoolwork to real between conflictine hloods· 
that inlfluence
about toIpic available ned schools, famlilies, the school daand at j lfe ideas. their lear'nine and de'
lin a variety of forms students. and the corn- the school bruilding 
vclopment.
i that can be viewed. munisy. . Help" at home to Parent "leader" 10
heard, or read any- mean encouragine. liis- 
mean a real repre5'enta' 'Commun~its' tated
where. ayl time, in tening,. rectcing. prais- 
tive. with opportunities -not only by low\ or
varied forms. ire, euldinO,. monitor- 
and support to hear hieh social or ceo-
ing. and discussing - from and comnmunicate - nonic qualities, but
not 'teachine'" school with other famriies, by- stienerlt~ and
subjects. tatlenri t, support ste-dcrt:s. fam~ilies, and
i~~~~~~~~~~~~~~~~~~~~~~ I~ol~
'CumiemitY' means;
all wfhO are intereslted
tn :tnd affected by theI qulality of education,
not jt:st those with
chiklrc~n in the schools.j
volvement has evolved from many stud- sive programs of school and family part- (see Table 1). Each type presents partic-
ies and from many years of work by ed- nerships and also helps researchers locate ular c/salle~n~es thaI 
must be met in order
ucators and families in elementary, mid- their questions and results in ways that in- to involve all families 
and needed re~defi-
die, and high schools, The framework form and improve practice.
5
,zitions of some basic principles of in-
(summarized in the accompanying tables) Each type of involvement includes volvement (see Table 2)- Finally, each
helps educators develop more comprehen- many different practices of partnership type is likely to lead to different resuhs
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Table 3. 
IExpected Results of the Six: Types of Involvemnent for Students, Parents, and Teachers
iParenting~ Coinnmunicacing j blunteering Learning at I-ome D ecision Makling Colalborating with
-~ ~ ~ ~~~~Cnmnt I
jResultsrtir Sludv~nk R esults lot-Students I RCSuL'c for SCuSIcLS Results for Sudents Results fr Student s RslsfrSuet
AwareLness~ of farnib! :Assrcness lc~: os. II i communicit;in*- Gals~ i:1 sktill. abili- A a~\·rrnsz c~represn- lnclcr~'d skdti. and
suprr~r~l, rs : pn~_rcs~ldo's~~o.\ i nt~u~.Ir.3t LCS sce 13ion of lazlnilies In taients through en-
l'or parents;. needed to maintai; or lini~ed to homework schoc' decisions. riched curricular and
improve ttrade. l ncreased learning 01' and clas~sworki. extracumcular cx-
Positive personal quali- skills that recejyc w1.-1 Understanding chat sta- perienccs.
ties. habits. beliefs, and U'nderstanding of taring or targeted at- Homework completi~n4 dent rights are protect-
valuesars caught by school policies-o n be- tention from volun- cci. 4waraness of cared-s
jfamily . haviar. attendance, and tcrsn. positive attitude to- and of options for fu- 
other areas of studemr ward scho~olwork. SpeciFic benefits linked cure education and
Balance between time conduct. A w~areness of many to policies enacted b?. work.
slpeachnt on chreonsills, talents.ocpupa View of parent as more parent oreanizacionu
ocher actvities, and on iInformed decisions tions. and contributions; similr to tacher and and e~tperince~d by Specific benefits
[homework. I about couret and pro- of parents and other` of home as more simi- students. i linked to proerams.Igramtl. volunteers. lar to sahtool. services, resources.
Good or improved at- and opportunities that
tendanee. Aw·arene:ssof ownnr c role Self-conept of abilit>I connect students with
1:in partnerships. serving as learner, communit.
Awareness of itnpor- as courier and commu-
tance of school. nicacur.j 
i For Parents i For Parenits t For Parents For Parents For Parents For Parents
Unodersta~nding of and Ujnderstanding school U Lnderstanding Know how to sup port. Input into policiet that IKnoss ledge and use
entitig. child and ado- comfort in school. and student arhome each tion. family and child to in- I
lescent developme~nt. Monitoring and aware- carry-over of school year. crease skills and cal-
-- and changes in home ness of chi~ld's activities at home. Feeling at' ownership ents or to obtain need-
*conditions for leanming progress. Discussionis atschool. of school. ed services.
as children proceed Self-confidnce: about classwork. and homle-
through school. Reponding ef'fectively ability to. work in work. Awareness o parents' Intractcions with
to students' problems. school and with ehil- voices in schrool deci- other families in
Awareness ofown~n and dren or to take steps to Understndingp of in- sions. . cotfmunicv activities.
others' ehallcngcs in lI ntr~cr~tions with improve own educar- s tructional program -
paret~ine. teiachers and case ot tion. each year and ofw~hat Shared esporiences A4wareness of school's
commuanication with child is learning in and connections with role in the community 
Feeling of support I school and tcachcrs. Awareness thai fami- . each subject. other famliesc and of community's
*fromn school and other i liese are welcome and Contributions to the
!pauret. alued at school.. Appreciation of tecrh' Awarne.-s of school. school.
Gainsin ~ sills ing skills. district. an4 state poli-
of volunteer work. * Awareness of child as a 
For Teachers · For~eac~hers For Teachers For Teacherrs For Teachers For Teachers
Understandine t'ami- I lncre~a.el diversity and Readiness to nv~olve: : Better design o~f hnmL Awa~;reness ofparen t Awareness of nm mu-
lies' barckg~runds. vus- f u~c of conmuttieatiolni famiies in ness ways.~ wor~k assignments. Iperspectives~ uls a fa~ctr nilv rcsourecs to en-
tures. cncerns.l: gols 'ithl families and intciudine those whor do in porlicyd-vdJc·lnp~mecsr~ rich curricuiLini and'
I needs, and viewsh Of. Larelress~ ofI own ahil. not voluntcr at · ht. 'ho.i Respect olf tatniiv time,o and dcixisons. i instruction.
1 hcir childrten. I it to cnmmumrca~tc~
ulcrly. I Awareness of parenrcs . Rcsoenricion l'el qual View ol equpc~ al satus of I Openn~essto and sklill
IRespect for fuuntilies' . talents and interests in helpfulness* of single' family represetnatives Ir uing ~rmentors. busi'I strengths and efforts. Appre~iuionrl for and j school and children. parent. dual-int-ome. on committees and in ness partners. eottunu-
Iuse olpare~nl newrk j .L and les Ijirniully( edu- fladership roles. nity volantecrs. and
Undersandn~iz o sw f - o (r eoncmunliCatttin,. Greater indlividtal at II eu c~tls miil:es in maci' othcrs to atsist ste-
dent diversity. . . ternion It, sotdents. vatine and rcinfrc~ing I dents and Ittiefler~I lni.ca-.cd a'nli~luy ihhl ris'ln stude~nt learnin. t~ei -c ln~ practice.
Awarene5,. of ostl i~\i lieit andti ndefrstad 
t It\initelcc·itdcslopltl .~ml* ciwnx~ pr~.4t Jndi I .lKnisslet I·fgeuhic. heip- I loa n hil J?~lrF Jrlr` po~rue rtIIv andr~rrrl~n . fuI retrrls~i Of Chil-.·
Inictl. pro~re~s\. C1t' dren ;n mlcst
an families~ to~lc\
71l PH ): > *lI*\fCdsd'r cs
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November 1, 2000
Dear Parents/Guardians,
The Parental Involvement Committee is asking for your helpl We are collecting
soda cans, General Mills box tops, and Campbell Sou~5 labels. We ask that the
cans are washed inside and crushed before sending them to school. We hope
to collect enough cans and labels to raise money for computers and other
needed school supplies for the children.
Thank you,
The Parental Involvement Committee
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A Special Message to All City Residents
We are seeking your help and participation in our "Anlnual Fall Crime Prevention
NighC'. The scheduled activities will be held on Sunday, Monday and Tuesday, October
29', 30"' and 3 l. With your assistance and cooperationi we anticipate a safe and crime
free fall season.
Special Requnest of All Pa rents
We arc asking the parents of all school age children to:
* Voluntarily enforce a 10:00pm curfew for all children in your household on Sunday,
October 29"'1 and Monday, October 3O'".
* Limit thre hours of "trick or treating" on Tuesday, October 31i, to between 12:00pmn
to 5:00pm.
Special Request of All Re~sidenits
W'e are asking ALL RESIDENTS to participate in the following:
* Sunday evening. October 29"', Neighborhood Watch, Put on your front and rear porch
lights from 5:00pm till daylight. Keep check on your block!!!
* Monday evening, October 30"'. Neighborhood Walk Around, please come out with
your friends and neighbors to one of the twenty-three (23) mustering site through out the
city and walk your community with your local Community policing Officer. Sign in
at 6:30pm, walk around concludes at 10:00pm.
* Tuesday evening, October 3 ls", Neighborhood Watch, put on your front and rear porch
light!s from 5:00pm till daylight. Keep check on your block!!!
H.C. Sharet Elementary School
32"6 &5 Hayes Ave
Camden, NJ 0810S
4M6)li 966-8988
The following are the items that will be served at the Thanksgiving Dinner.
if you are interested in preparing or donating any of these items, you can
sigln right next to it. Thank You
La siguiente lista es de las comidas que seni~n servidas en Ia cena de Accion
de gracias. Si le gustaria preparar o donar algiin articulo en la lista, puede
fimnar a un lado del articulo>. Gracias.
Tuky-Pavos-(8)
Giravy! Salsa___4
-Mashed 2otatoes! aa(j
Rolls! Panecillos
* *Ma'taron~bke)-(oreae
Rice! Arrozii)~S-weet Potatoes! Batta-Horn~eadat
Green saladtEnsaladia
Corn!/ Mariz
* Sting eans
Cake/ iPastel
Soda- 2Jintab ctilis nplec In~tell~nn &7 litrot orlVor.
yo4 dn··nMlitrt oh lo urne&r dkbrrIt~hs the)~ litpI ase feel fre tont·u4ti
dowun alo·ng with ycr n~asme TbaUIC-YOU
Si~ deQea trier otra cMnkla 1Ue so csn a Ia list._ faor der ap·untarla es tate eePnw.
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*I.C. SHARP EtL~LEML~~WrAR~~L~~' SCHOOL
WOVW~4ER EVEWTS
WOV~CF. Parents must come to the office when entering the building. SchoolEmergency Closing #6j14.
Wav. 9, 10: SCHOOL CLOSED: Teachers Convention
1ev. 011: VETERANS DAY
14w., 13-1?: HISPANIC HERITAGE WEEK & AMERICANEDUCATION WEEK.
1eV'. IS: END OF FIRST MARKING PERIOD
SCHOOL MANAGEMENT TEAM MEETING: 3:3Opm-5:3Opm
OPEN HOUSE-9:O0am-1 1 Oam & 1:O0prn2:O0pm
Ali parents are welcome to visif tie schrool.
1Ev', 17= ATTENDANCE AWARDS DAY: Dismissal 2:25pm, for all students
who wras not absent for the month of. October.
11e. le: SCHOOL MANAGEMENT TEAM MEEmNG:= 9~00w12~00pm
14ev 11 SAVINGS ORY:. Mw. Mcdaugl* t0OQIFI m1 1!
14e. 13, 1: SCHOC~OL i3i·CLi~6E&1~': sg :n 
Wov. 17 ONE SE~SSION DAY:3 Dismissal 1230~pm Parent-TeacherConferenos; PRenW be sure to raum yux siP for a scheduledUrns. Conference wil be held rom 2:OOpm500pm~j~ ReportCards wil ebsfn pmrmenisorli 
BOAFRID OF EDUCATION MEETING: 7~00pmw- 
Hwev 3@: HISPANIC ASSEMBLY PROGRAUM:· 9:30pm & lS1~9pm
REVSED: NOVEMBER 6,2000
#f.C. S~fARP U4~WH4ARYr SUhOOL
UVEWfOS 1E WQVIEWOBRE
AS4SO: Padres deberan de venir a Ia oficina cuando entren al
edificio. Emergencia de Cierre #614.
,140 4e Wo'., ESCUELAS CERREDAS: Convencion de NJEA
113 4e 11w. DIA D3E LOS VETIERANOS
13-17 ()e Wav. Semana de Ia Herencia Hispanoy Sernana de MuEiducon Americano.
Is de 11lo~. TERMINA EL PRIMER PERIODO ESCOLAR
REUNION DE EL MANEJO ESCOLAR: 330pm-5:3Opm
PUERTAS A8IERTAS-9:O0am-1 1 :OOani 1 t:Opm-2:QOpm
Todos los padres estwan imvtado, a Ia escusla
17t Se Wwv. DIA DE PREMIO POR ASISTENCIA: Salds 2:25pm paralOs eadwerss quB e noe~hS~ue10 ausant diwwits elmes cie octubsrl. 
is # e 11w. REUNIO~i t~i o i3E~ E~iOLAR a:3~i-&;3Gp
2.1 dEeAw. 
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ASSEMSLE~ Dt)?SANPAD 93OW 4i3Om 
-
2.3,2. de Wlov. ESCUELASI CERRADA&3 Rleio V sDie Cciodn
2.7 dSe 11w. MEDIO DA DE CIAe Sa~~F~hds~ 1 L2~30pm.Corer~encias di Pd~Mmty~ros horurlocube~liConfietsndlaerun wde 200pw6.0pmn Lms tmjetas derepote S~f sardub a bs paires soamlwenW
REuNIoK DE r LA AiJi4TAF DE EDUCACION: 7:00pm
30 Se 1W.bl ASSEMBLEA DE HISPAINIDAD: 9390am & 1 SOpm
~M4Sba 5L Sr WSSi44l~4Ri WE 2.90
wOT~c~E~ '~ Par~eni rc'u't i theii·'~~'s offc~ce whe~~~n enterr~in the
tEC~. 1r: PARFJ4S COFFEE 4 TEA 9:aMG~iMs.Ahon
t~EC. '&.6: SAWrA S~CRPT wOR1KSWOP-wTUil be open fo:r ,~ents to
do ther~ Christtoe rho~i4ggfsfrfrY(frv
AF~TER- SCHOOL PROG~i~~ii S-Wu'ar~t ~:)ec. 5,1000 -
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DEC. 11: FIRST tAY' OF WF4TER
D~EC. 12.. OWSEWS~SJOW tAr':t bsrwmt 11.~3pv
Ch rirttwn A~re~ Beginz
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LAW. 1: FlEWvE Y(ASvja tA.CO CLOh
JAW. 2. SCHOOL R~EO~IJJWS-.3~o· M
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I/OVCE: Parents must come to the office when entering the
building. School Emergency Closing #614.
Padres deberan de venir a Ia oficina cuando entren al
edificlo. Numero de Cierre de Emergencia #614.
March 7f: SAVIWGS bAY: 9:O0am-1 1:O0am-Mrs. McLaughlin
W(A tE AIIORRAR: 9:Q0am-.11 :OOam-Sra. McLaughlin
SCHOOL t WAGiMWflN7Ect~ MEEU WE: 3:3Opm-5:3Opm
EL REUWIOW 1)E ELtW rAEJO ESCOLAR-3:3Opm-5:3opm
March 2.-r: PIC=TURE tMWEY IS 1)E
$E CO~LECTARA E l)W, ERO ('E LOS R~tTRPATOS
March 8; PICTUlRE 1'AKI¶IW EY-Wear your brightest smile.
Pictures must be paid in advance before the
photographer takes them.
EL FOTOGRAFO ESTARA SACAW!)Q RZIPFATOS HOY-Use
su sonrisa mas brillante. Los retraltos tienen que esta
pagos antes de que el fotografo los tome.
Mar0, 9: ATfE/~WEbuuuuuuuuuuuuuuuu AWAR!)S MY-Dismissal 2:25pm
PRE;MJO POR AS1S1IWCA-Salida 2:25pm
March 17: s1. PATRICK'S lAY
WCA !)E SAW PATR1CIO
March 2.0; SPRIWE BEGIWS
PR1MER WlA !)E PRII"A4VERA
March 2.1: SAt/Il/S lAY: 9:oOam-11~:O0am-Mrs. McLaughlin
WIA L)E AIIORRAR: 9:0oam-1 1 :0am-Sra. McLaughlin
March 2.6: BOAR!) OF Et)CA11OW MIIET1WG: 7:00pm
REUWNIOW !)E L.A JUWTA !)E EIXJCAc OW: 7:00pm
H. C. Shap chol P. T. 0.
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n2, 7Ja a.. 4.4.4.4 4444a...,.* .4 4. 4 0l-· 44444444444
ionalIA nthemrt...............Jon-ath an
OscarDe Ia Hoya (boxer)
*Song lst &2ncd G~rades............... .Mrs. S9er-ra
o Hispanic Personalit-y.....44 0. 440.... Rub~n Cinptro
Albert iRascon (soldier)
4 rad oJf .lFlciigs .OOC·Pd · ·**~ a. 04444 a · ·a a a a a.. .lfs A.F~Srj
Song Cuando Cuando. a.. D..aniel Baltodai
Hiespanic Personality..... .... ,..Amari Carazba
Sammy Sosa (Baseball Player)
Song Bil. Kindergartena..aaa.aaaa...eMrs. Sane
Hi'spanic Personality...........Daniel Baltod
Franklin Chan Diaz
jrnpf&C Yrour Chhiis Test- i.a&~r n Skiills: Reading ano Wi~ Flnmg i iPartr 3'i
Weera yut -; ____________________________
f tan dx ·edufcation c rn,,,, Augusts ¶,5. 2000_
jflflz.n~ a~ic;. ~.. ~rliJr~ :earning
s~arh i Imp~rove YQour Child's Testt *Taking Skills: Reading and esrtflf
Aldvanceo Search ·ft:uUtn ft lot *1w -~
.Site M1ap WeaS
Antrlrrl~~~~~raaewsmlr
5g99Pd Graddi 8rnajn~ tO~ you by~r;
0grut'ne\uif ~ ~ ~ i~~
pratoi~ · ~~rblgitest Itnoveaoc
and. I int~~tmparret': bu Pt~~
B"Etd~part~ . . . .1
d~~ctiYoucan ct~tfl,... F
encyciopedia.~ ~ o~fi-:'': Keys tot hel yo1-~·;·~~~ffi; ;-··
qetios butte pi  ce. Inte~ ·~'t-·;
"~~7HOWA maw Sr~eouts d4~: Languag~~e Arts - -.
did thiat movie ggtrt-::-l: ibr~k-brootingi~ ~
sharpen ~your chrili~s lftieveL1
of attenti ~inerss 'an4 oh i~i~ ke  m!g e Ng~~;:
of wHtat hes readw4_l ...l·
tmpro'-ve Your, Ch·ild~s Test-Takin·g S'kills: Read~int;g andii W~;nriting I (Partj Pa~.e 2 o~f 
steo s· Ulnce nr a wnues asK a rew
interpretive questions about what she's
reading: "How do you, tthik the batter ~felt,
striking out wii~th te bases loaded?' Mdake!
your ch~ild· think a little bit about differ-ent·
situations ad h~o~w thety affect real people as
wHell as movie andcot~cmic strip characters.
This "high~er leveW-' atquerstioninrg is great
practice for the problems that your child willi
en~ou~nter onr the test.
Step 4: When shte's finished~ reading an
article ore comic strip. have youwr child- -
summarize ~thei events and come: u~p with .a 
title for what she jus rera&. Also. ask yaour:i
childf a question that requiress onrre-aibct : -:
thinking: "Kowwould you tfeel if you bhiwthtF
game? Han could Rokbot M hii.iave h~t~andiS::,
that situation~:~ bette'r
Step 5: Gradutayincie oe iheE~& 
questionls and ead kgspt
wfriting cthersone mll~ss-fyu
qu~estions withumiJityot hepz 
PN~a- W~tA-O4IW~cMF~tI*U~dSV~tSI~dK `-~:''"; -:~_~~1·;- ·-- ~i::
* Haflyutoffei~flkhe Gobletof Fire
*. Downtoa~ prob~l`ems? Nc-~tr pobemi?--': ;
Browase By Aga:;'· -I I"o.i- ::~f~ -
ramiiytai.~~~~~~~~~~~~~~~~~~~~~tzonr~Lll i Newal . Irm u : -N k 
1danud~tgCkrecktiit
Definition
01 Openl access to library
01 flexible structure
0j Challenges: Parent-student, family-family, principal-participants
0 Testing on Accelerated Reader computers
Participants
0J Students
O Parents
Staffing
0 Aide
03 Several "Students With Aptitude for Tutoring" (SWAT) (optionall
Budget
0 Cost of aide
0 Cost for facility/utilities, if any
El Snacks (optional)
Sponsorship
0~ Benefactor
OPKTO
El Operating budget
Announcement
O Letter to parents
Oj flyers around school
0 News release to media
Premiere Family Reading Night
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H.C. Sharp Elementary School
SEPTEMIBER 14, 2000
AGENDA
PARENT INVOLVEMENT PROGRAM (COFFEE AN DOUGHNUTS SESSION)
1. Interaction and socialization time
2. Greeting and Welcome remark/speech to the parents by Mr. Falco
3. Introduction of thee intern by Mr. Falco
4. Intern's short speech and introduction of project (s)
5. Short speech by Mls. Esposito
6. Distribution of the need assessment questions
7. Collection of the need assessment q~uestions
8. Individual questions and response time
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October 5. 2000
AGENDA
1. Opening Remarks & 
Co~mmndaitions
2. Review Activities
3. Complete Old Business
4. General Discussion
5. Distribution of Researchl Based
'Involvement Activities
6. Refreshmlents. Ul.
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TODAYS GOAL:
TO SH~ARE OUR VISION WITH:*, 
Mr. Falco, Mr. Campbell & 
2Mrs. Crisdon
**Nee~ds Assessment
**Parent Program
*Fund raising ;
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1. Ol1d 1~usiness
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posters
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H.C. Sharp Elementary School
32nd St &r Hayes-Ave
Camden, NJJ 08105
(856)96j6-8988
Joseph Falco Jacqueline Crlsdon Albert Campbell
Principal Facilitator Vice- Piinclpal
Place: School Library 'lTime: 4:30 pm
Date: Oct 11, 2000 Adjourned: 5:30
Mi~NUTES
"Missing Links"
Website: wwwilnfornedSyale/ corner or www.schooldevelopment progr-am.org
Introductions and Special Guests:
Claudia3 A. Switala, HMDNJ-SOM, Dept. of Family Medicine, 410 E.
Laurel Rd. Str-atford, NJ 08;084
a ; dazns. -Openmore medial factiliie inCamden forunderprvlteged
Marvin Herring. MD, HMD)NJ-SOM. Dept. of Family Medicine, 40 E.
Laurel Rd. Stratford, NJ 08084
-Have student doctors interact with bicultural communities to:
understand customs/rules, best way to administer medical. aid.
Mlarie Cunning~ham, Calvary Bible Tabernacle. 47 N 23rd St,
Camden, NJ 08105, Pastor Kenneth Thorpe
-Weed & Seed Program for vecinitles.
Rev. G. Kent Walmsley. Hope Memorial Baptist Ch, 952 N 34th St,
Camden, NJ 08105
-Continue to render hi~self as our school delegate.
Marie S. Boilers, Implementation Coordinator, Yale University/SOP
Corner, 26 Mercator Lane, Wlllingboro, NJ 08041, (6309) 835-7772 Home
O~ffice, Fax (609) 835-0333
-Will be in constant communication with Camden, especially
Sharp School, and aid in Implementing the Corner Concept. Gave website,
and book: Th~Ifng .the Whol~e VIl~Ulage, The Comrer Process for Retfontiian e
Education, by James Corner, Norris Haynes, Edward Joyner. Michael Ben-
Avie, NY 1996.
S ~~~Captain Raynaldo Santiago, Camden City Fire Dept. 4 N 3rd St.
Camden, NJ 08102. (856 787-7527
-Has start-up monies to start a cadets prog~ram through our
Camden Fire Division.
Linda Kelly. Sovereigin Bank, 2400 Mt. Ephraim Av &r Fairview St.
Woodlynne, NJ 08104, (856) 962-7000
-Continue to serve our young investors.
David Ganrison, Cartun Hardware, City Chamber of Commerce,
3514 Federal St. Camden, NJ 08105. (856) 365-0725
-Lend expetise; continue to interact with Sharp.
Sophie Hayward. State Auditor
-There is evidence within the school community of the absence
and indispensibie need for parent-neighborhood involvement, thus the
'1Mi~ss~ing L~inkis '
"Sometimes it takes an outsider to see a problem and ask,
'Why are you doing it: this way?.. .Why not this way?"'
She has official~lydrafted our present guests into the Sharp
:SMT "as of today". A few dedicated minutes at every meeting and all
suggestions are greatly appreciated.
SHARP TR1VIA~ as provided by Mr. Falco
+78%6 student population is Spanish
i-built in 1922, addition in 1978. will need additional rooms
+5~th out of 21 schools in high test scores
+194-95% perfect attendance.
+·3-Yr-Granlt for Sharp passed @5 $~50,000/yr
i-Reading Recovery Program tone to one) = successful
i-schoo library needs more books
Campbell: asking for support from the experts present
-the need for children to excel in education and subsequently in life
-presentations from professionals to our students.
-will be contact person~ for presentations.
Tanskri: 5 Sharp reps went to Coiner--Yale U1
-covered concept Conse~nsus-No-Fault~-Collabotratio
-Budget will truly cover what is really needed. Must cover all
possible expenses. Tax dollars will be spient the right way--responsibly--
for each individual school community.5 ~~~-MonIes are put Into a special "pot", withdrawn Justifiably by each
investor-school: Board approval
-Grants Management Office of BOE to put Sharp's share into own
S ~accolumt, preferably Sovereign Bank
-contact PIRC to administer monies:onexnsistprvdfrthe training of at least 6 people. n xes t rvd o-SMT: we have more than enough of each committee in meetings.still need 25% in parents, no parent rejected.Parent Conmnittee to send rep with voiced needs
-stillo ne~~e!Fd custocjjan for Saturday meets--Black.Sealed certified; to
-30-
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H[.C. SHARP SCHOOL P.T.O.
Executive Board Minutes
October 20. 2000
Place: Mr. Campbell's office Time: 11:30-12:30
Can-Food Drive; Ms. Harris
To start Oct 30 to Nov 17 for Thanksgiving baskets. Flyers sent next
week. PTO to donate turkeys.
Budget: Ms. Carter-Okpur
Budget to be discussed and finished at later date. Presently $546 in
bank (future graduation awards, field trips, turkeys)
Suggestion: Petty Cash for each teacher not into SM~T Budget.
Thanksgiving Dinner: Ms. Dees-Brown and Ms. Acholonu
Hlours: 1:00 to 3:30, Date: Tuesday, November 21.
Buffet-style
Other teachers to chaperone
Background music for dancing.
Letters to 5th grade parents soon.
PTO progratm: Dec 20 night
Gospel Choir, regular choir, band
Santa's Secret Shoppe: Dec 4-6th
February is Black History Event Month
Founders' Day: ?
Valentine's Day Social: Feb 14th
Time: 3:00-4:00
5th graders only
Fun Day: May
GONG SHOWI!!
Mother's and Father's Day sales to be discussed
Fund-raisers: Cookies sale, H~loagies sale
ALL SPECIAL EVENTS NEEDING SECURITY TO BE NOTIFIED TO
BOE IN DUE TIME.
First minutes not done: it was the Parent-Teachers Conference 9/26/00.
3:1P5 - Tuesday, Dec. 19, 2000 Christmas program and breakfast - 9-l0am in the
gym - in a section
-Hot breakfast - sausage, bacon, eggs, rolls, danish. oj, fruit, coffee. and tea, grits.
and cheese
3:20 - Too tate to get money from the Board
-A book is needed - to keep ou of the office - easy access for parents to sign
-A lady form Ms. Davis' church will cook
-Eggs will be donated by Ms. Okcpor
-We may hove to donate the food
-We Will send a flyer home to all parents
* -How many parents to prepare for?
-Many parents will come to see their children
-What about only the parents that Q!ways participate?
-End of the Year Luncheon we pick the parents
-Continental Breakfast? - Donuts, coffee, tea and fruit
-Continerntal Breakfast - save the big breakfast for another time
-Ask for money from Mr. Farlco - ask for $100 (half witllcome fOrmn school and halt
*. from PTO)
3:30 - Coffee and Tea - Ms. Waheed will set up -Ms. Maggy wili plug in
-Coffee and Tea on Fridays - Who's going to bring what?
-Ms. R. Carter already greeted
-Volunteer to set up every Thursday in ouditorium
-Staff ate up the food - only I paren~t came ir~ -· ?AREN CNVLY - $.50 a cup for
tedelchers, to help raise money
3:35 - M~eeling basically ov~er - explainedt P~r? us bulsines witih parent
Emergency Meet I
Sharp School £mergency Meeting for Budget Preparation
* Oct 2:3, 2000 School Library 3:05-3:30
Planning Team needs 3 Teams:
C'urriculum Technology Professional Development
Must have assessments by Wednesday 25, with justifications.
Teacher Tutors: certified person working during day with
students
Reacting Recovery Program: services what grades; validate
original persons1 success; evaluate need for another.
Majority members not satisfied with reading skills
-return of a specific reading series and its workbooks
-highest school: McGraw in reading, to compare notes
-Pilot reading series with teachers
Kinder: tests, screening
1st: Standardized tests
Assessment beginning of year and end of year for ordering of
more material.
Writing Teacher?
Saturdays for invite of Professional Team
'Bilingual Program to review texts and workbooks
0 ** 
SMT MIEETING FOR WSR PLAN PREPARATION
Nov 1, 2000 School Library 3:30-5:30
SMT has decided to collectively review all Elements of the
WSR Worksheets in order to word it favorably. We managed to
agree on the goals, objectives and benchmarks of #1-6. All
towards the formulation of H.C. Sharp's Whole School
Activities' Plan.
Next meeting to be held Saturday, Nov 4th, 9am-l2pm.
S~~~~*
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Biographical Sketch o( JAMES P. COMER, M.D).
Date & Place of Birth -
September 25, 1934
East Chicago, Indiana
Wife Shirley (deceased) and 2 adult childtren
Current Pntositin -
Mauric~e Falk Professor of Child Psychiatry. Yale Child Study Center
Director, School Development Program, Yale Child Study Center
Associate Dean, Yale School of Medicine
Educatiln-
All. - indiuna University 1956
M.D. - Howard University College ofMedicine 1960
M.P.H. - University of Michigan School of Public Health 1964
Training in Psychiatry - Yale Medical School, Yale Child StudtyCenter, HIillcrest· Children's Center
30 Honoraiy Doctorates
Majorr Writin~s -
Books * "Waiting For A Miracle: Why Schools Can' t Solve Our Problems-and How We Can". Penguin USA.
1997
* '¶allying The Whole Village". Teacher's College Press, 1996
* "Beyond Black and White', Quadrangle/N.Y. Times Books, N.Y.. 1 972
*"Raisin g Black Children". Penguin Group, 1 99 2
* "School Power - Implication of an Intervention Project". The Free Press. N.Y., 1980
*"Maggie's Americaii Dream: The Life & Times of a Black Family". New American
Library. 1988
- Articles Published in Srientific Anwrican. Aneriean inurrnal of Prcvthintry. The JIzlauPoLnf~egr.
£dwZ~lirnn Tcmrnnlm of the Amerienn Aendenmy rif Childl Psychiitory The Ame'rican flournnl of
O~nsrrbhilalX. Ebony, New York Times. Boston Sunday Globe, mrl more than 80 otherjournals.
Chapters Over thirty chaplters published.
Columns Parents Magazine - over 150 articles published since 1978
United Features Synidicate, Inc., 1978-1984 - more than 300 articles published.
Other - Dr. Corner has lectured at numerous schools and organizations across this country and aound th~e
world. He has served as a consultant for die Children's Television Workshop; Public
Committee on Mental Healthr, chaired by Mrs. Rosal~yn Carter, Pre Education Summit Meeting
with Presidenlt George Bush andf Secretary of Education Lauro F. Cavazos, 1989; andl numnerous
others.
In addition, he has served on many hoaanls and pganels, participalted in many associations,
participated on ~television and radio shows, and received nlumerouS aIwaurd and citations.
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November 1, 2000
Dear Parents/Guardians,
The Parental involvement Committee is asking for your helpl We ore collecting
soda cans, General Mills box tops, and Campbell Soup labels. We ask that the
cans are wahe Inside and crushed before sending them to school. We hope
to collect enough cons and labels to raise money for computers and other
needed school supplies for the children.
Th~ank you,
The Parental Involvement Committee
I,~~~~~~~~~~~~~~~i'
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Appendix F
Parent Team Committee Attendance Signing Sheets
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Appendix G
Parental Involvement Award Certificate and Evaluation Sheets
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Organizatf~n and Nartaement
To: PTA Presider~nt
Did the intern tgrmufate an adequate needs ass~essmena~rt fr trbflla~ ~  ~ ~ ~ ~~~~~--·-E ;rlr -C- 
.1 
-
Ex~plain
Did the uceds asesnr~addr~. progrm an t;ime
Sufficiesntly'
Exrpain
D3id the needs assessment ifnovate tte Community-L in. c~etermr hin
E~xplain
BIOGRAPHICAL DATA
Name Bibiana Anyanwu-Acholonu
High School Girls' Secondary School
Ikenanzizi, Imo State
Undergraduate Bachelor of Arts
Home Economics Education
Rowan University
Glassboro, NJ
Graduate Master of Arts
Special Education
Rowan University
Glassboro, NTJ
Mvaster of Arts
School Administration
Rowan University
Glassboro, NJ
Present Occupation Special Education Teacher
H. C. Sharp Elementary School
Camden, NJ
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